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Presented is the last of 1^: instructional kits, on 
accountability, for a performance based teacher education prograv 
which was developed by Project CHILD, a research effort to validate 
identification, intervention, and teacher education programs for 
language handicapped children* Included in the kit are directions for 
preassessment tasks for six performance objectives, a listing of the 
performance objectives (such as analyzing program placement for a 
language disabled child), instructions for six learning experiences 
<such as evaluating a staffing conference) , a checklist for 
self-evaluation for each of the performance objectives, and 
guidelines for proficiency assessment of each objective. Also 
included are sample assessment forms for use with three instructional 
programs. (DB) 
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TITLE: 



Components of Accountability 



APPROXIMATE TIME TO COMPLETE : 



10 Hours 



MATERIALS TO PURCHASE: 



None 



INTRODUCTION : 

The field of education has entered the era of accountability. It 
must be demonstrated to the public that it can depend upon teachers to 
teach all children effectively. Teachers must indicate to the public 
that they have provided & dollar's worth of value for each dollar expended. 
It will be possible eventually to identify specifically what amount of 
instruction or other part of the assigned teaching task was purchased 
with that dollar. 

This is a new but necessary experience for educators as they 
attempt to justify the great expenditure for education in America. This 
kit is a step and only a beginning step in understanding accountability 
for teachers. This kit is designed to provide the teacher with this 
basic new knowledge. 
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PRCASSESSMENT 



Each package in this curriculum is initiated with a measure of the learner's 
knowledge and skills pertinent to that paclage. This Is referred to as pre- 
assessment and is designed to determine your proficiency In each of the objectives 
established for the package. Depending upon the levels of behavior required by 
the objectives, preassessment may range from a matching quiz, through an inte»-view 
with the instructor, to analysis of a video-taped classroom situation. 

You should read the performance objectives stated for this kit and decide 
whether you feel proficient in any of the behaviors required. It is your option 
to request preassessment on each of the objectives in which you feel you are 
already proficient. For each objective there is a preassessment exercise, 
allowing the instructor to determine precisely which learning experiences you 
should complete. For example, if six objectives are prescribed for the kit and 
you request the preassessment exercises on four of the objectives, you will be 
required to complete the learning experiences for the two objectives in which 
you did not request preassessment. For the four objectives on which you 
requested preassessment, you will be required to complete only those learning 
experiences for the objectives on which you did not meet the proficiency required. 
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Components of Ac coun tability 

PREASSESSMENT 

Performance Objective 1 

NAME DATE 



Proficiency requires that the student perform at the 100 percent level 
of accuracy on the following test over criter'-'on measures for assessing 
pupil progress in basic skill curriculum areas: 

A. Five Item True-False Test (Place circle around correct response.) 

T F 1. It is essential to know the scores on daily work for LD pupil 
programiTiing. 

T F 2. It is essential to evaluate the silent reading abilities of 
LD pupils. 

T F 3. The use of both achievement and di^ignostic tests are essential 
in reading programming for LD pupils. 

T F 4. It is not essential to use the above approaches in programming 
for other areas of basic skills. 

T F 5. Written expression is dependerit on psychomotor skills. 

B. Five Item Matching Test (Place number in the blank before the correct 
matching statement . ) 

1 . Standard 

2. Work Sample 

3. Positive Score 
4 Entry level 

5. Habilitation Program 

The curriculum designed for an individualized instructional program 

in basic ski'l areas. 

1^ level of performance or production used to evaluate the performance 

of LD children. 

^Saving of typical representative daily work sheets of individual 

puDils. 

^Scores that show progress or give affirmative interpretation of data. 



Jhe levl at which the pupil begins his program in each basic skill 
"area . 



Objec{!ve^* Accountability. Preassessnient.' Performance 



C. Five Short Answer Items (Write the correct response for each questi 

^' rnnflno^rl^'r^'.^P^.^^''?^* 'P^^^^'* language and arithmetic are 
considered to be the basic skill areas of the 



on 



^' r^"cordsZ?h! IJ.^f l^'^^ ''''' ^''^ "'^^^"^^d by daily work 
records and by standard diagnostic and t esting. 

3. A criterion measure is used as a measure when 

evaluating pupil progress in basiF lkill areas ' . 

bllirskilf""''^' ^^""^ themselves to evaluating pupil progress in 

^' IJ^luaHnfrrhll'i^"'^''-''^? ^° criterion measures for use in 
evaluating school curriculum programs are 

0. Mark answers Yes_ or No by an 2^. 

YES NO 

1- Do the progress records cover a period of instructional 

time in each intervention model? 

2. Is it possible to determine the amount of progress made? 

3. Does this type monitoring device show the pupil's potential? 

^' Will this type of evaluation material help determine if the 

pupil is making adequate progress? 

— 5. Pupil progress records are not economical to devise. 
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PREASSESSMENT 



Performance Objec:^'ve 1 

Proficiency requires that the student perform at the 100 percent level 
of accuracy on the following test ov«r criterion measures for assessing 
pupil progress in bas^c skill curriculum areas: 

A. Five Item True-False Test (Place circle around correct response.) 

T F 1. It is essential to know the scores on daily work for LD puoil 
programming. 

a • F 2. It is essential to evaluate the silent reading abilities of 
LD pupils. 

F 3. The use of both achievement and diagnostic tests are essential 
in reading programming for LD pupils. 

• ^ 

T F' 4. It is not essential to use the above approaches in programming 
for other areas of basic skills-. 

T F 5. Written expression is dependent on psychomotor skills. 

B. Five Item Matching Test (Place number in the blank before the correct 
matching statement.) 

1 . Standard 

2. Work Sample 

3. Positive Score 

4. Entry level 

5. HabMitation Program 

5 The curriculum designed for an individualized instructional program 

in basic skill areas. 

1 A level of performance or production used to evaluate the performance 
of LD children. 

2 S aving of typical representative daily work sheets of individual 
pupils. 

3 Scores tha^ show progress or give affirmative interpretation of data. 



Jhe level at which tne puoil begins his program in each basic skill 
"area. 



]\.U KIT i:\ •ompontMit-:. of Accoiifit.if-i ] ity, Preasije*^ sno.-it , Performance 
Obj'jrtivi' 1 

C. Five bhnri Answer Ito.nb (Write the correct respori-.e ^or each question.) 

1. Reading, v^/r^Linq, spelling, sp5erh, lanquaqe and arithmetic are 
considered to b'j tlie basic skill areas of the curriculum 



2. Pupil progress in basic skill arefl"; is best measured by daily work 
records end by standard diaqnostic and achievement ^testing. 

3. A criterion measure is used as a standard measure 

when evaluating pupil p^-oqress in basic skill afelT; 

4. Criterion measures lend themselves to evaluating pupil progress in 
basic skill areas 



5. The best persons qunlified to develop criterion measures for use in 
evaluating school curriculum programs are teachers . 

D. Mark answers Yes or No by an X 
YES NO ' 

X 1. Do the progress records cover a period of instructional 

time in each intervention model? 

X 2. Is it possible to determine the amount of progress made? 

JL 3. Hoes this type monitoring device show the pupiTi> potential? 

X 4. Will this type o^ evaluation material help determine if the 

pupil is making adequate progress? 

JL ^- ^"Pil P»^oqres« records are not economical to devise. 
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PREASSESSMENT 



Performance Objective 2 

The student who challenges this objective must obtain his own 
schoolwide evaluation of an LD program. Ha is not to be given the 
data used for the learning experience for this objective. He must 
collect suitable materials for study and presentation to the teacher 
supervisor in order to be evaluated. He should attain the 90 percent 
level of proficiency. 



TEN KI T 1 

C omp one nts of Account .abii ny 

PREASSESSMENT 
Performance Objective 2 

NAME ^DATE 

The student must perform at a 90 percent level of proficiency on this 
test over program evaluation procedures for LD children. 

A. Five Item Short Answer Test (Write the correct response for each 
question. ) 

1. What are the number and types of personnel in the LO program? 

2. How many instructional units were authorized for LD pupils? 

3. How many support personnel were authorized for the LD program? 

4. How many paraprofess ionals were used in the LD program? 

5. What was the average per pupil gain in achievement for the LD 
pupils in the program? 



^' I^s^ 3nd No^ Questions (Mark answers Yes^ or No^ by an X^, ) 
YES NO 

1. Did the pupils have use of a psychological sei^vice program? 

2. Were programmed mater^als and technology eliminated from 

the program? 

3. Were adequate individual LD pupil planning arrangements 

included? 
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Objective 2 

YES NO 

4. Did the program justify the amount of money expended? 

5. Did the program hr^ve an adverse effect on LD pupil progress? 

6. Did the program have wea'' administrative support? 

7. Were the relationships between the special teachers and 

regular classroom teachers in harmony? 

8. Did the LD teacher make adequate progress during training? 

9. Were the roles of parents clearly defined? 

10. Will the program have the capability to serve the total 

district as now structured? 

11. Did the LD children in this program achieve at a signifi- 
cantly higher rate than they probably would have in the 
district's regular program? 
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PREASSESSMENT 



Performance Objective 3 



T"-! student requesting preassessment on this objective must obtain 
the results of a staffing conferencs which he will use for this pre- 
assessment. He should not be given the data that is to be furnished 
in the learning experience for this objective. The student should 
attain the 90 percent level of proficiency on this objective. 
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PREASSES S ME.NT 
Performanc e Objective 3 

NAME _DATE_ 

The student must attain 90 percent proficiency on this test. 
YES NO 

"i. Is it possible to synthesize the results of a pupil staffing 

meeting into a curriculum? 

2, Can the curriculum plan for an individual pupil be put into 

written form and implemented in the school setting? 

3. Are the teaching techniques required the same for each 

LD pupil? 

4. Should the materials used in the habilitation program for 

an LD pupil lend themselves to scoring and analysis of errors? 

5. Is the way an LD pupil learns important for curriculum planning? 

5. Should reality training be part of any habilitation program 

for LD pupils? 

7. Is it possible to state the objectives of instruction so that 

It can be known when a program of habilitation is completed? 

8. Will the teacher be in the best position of concerned 

professionals to know when the child changes? 

9. Will an LD pupil always make progress in a prescribed program? 

10. Will teachers be able to plan individual educational programs 

for LD pupils and implement them in the school setting? 
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PREASSESSMENT 
Performance Ob.iective 3 

The student must attain 90 percent proficiency on this test. 
YES NO 

2L- "l* It possible to synthesize results of a pupil staffing 

meeting into a curriculum? 

h — 2. Can the curriculum plan for an individual pupil be put into 

written form and implemented in the school setting? 

ii 3. Are the teaching techniques required the same for each 

LD pupil? 

L_ 4' Should the materials used in the habilitation program for 

an LD pupil lend themselves to scoring and analysis of errors? 

!^ — 5. Is the way an LD pupil learns important for curriculum planning? 

iL> 6' Should reality training be part of any habilitation program 

for LD pupils? 

^ — 7. Is it possible to state the objectives of Instruction so that 

it can be known when a program of habilitation is completed? 

X 8. Will the teacher be in the best position of concerned 

professionals to know when the child changes? 

JL 9. Will an LD pupil always make progress in a prescribed program? 



10. Will teachers be able to plan individual educational programs 
for LD pupils and implement them in the school setting? 
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PREASSESSMENT 



Performance Objective 4 



Secure from the teacher supervisor the Psychoeducational Checklist 
Report form and complete it using the data provided to indicate correct 
pupil placement. You must attain the 90 percent level of proficiency. 
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C omponents of Accountability 

PREASSESSMENT 



Performance Objective 4 

The student desiring preassessment over this objective will be given 
a copy of the Psychoeducational Checklist R eport that is incomplete but 
has the data essential for completion of the report blank, including 
placement data for an LD pupil. The teacher supervisor will have a 
completed copy of the report and will compare his copy to the student 
results. The student must attain the 90 percent ^evel of proficiency. 
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PREASSESSMENT 
Performance Objectiva 5 

NAME DATE 



The student must attain the 90 percent level of proficiency on the 
following test over the knowledge of the necessary information that 
should be collected in assessing progress for LD pupils: 

A. Ten Item True-False Test (Place circle around correct response.) 

T F 1. The teacher should keep a daily work sample for each curriculum 
area in the pupil's habllitation program. 

T F 2. The teacher should keep anecdotal records of the pupil's 
unusual behaviors and experiences. 

T F 3. The teacher should not have the results of the psychological 
and medical evaluations available as teaching tools for use 
in his room. 

T F 4. The teacher should give only a brief summary of the pupil's 
progress in letter grade form to parents. 

T F 5. The teacher should determine if the pupil has attained the 
objectives of instruction. 

T F 6. The teacher will need to keep accurate records of pupil 

progress in basic skill areas for the purpose of scheduling 
the pupil into the best therapeutic treatment program. 

T F 7. The affective area of behavior such as the self-concept is 
not important in assessing pupil progress. 

T F 8. The teacher should know the potential and expected outcomes 
for all pupils before she can determine when habilitation is 
completed. 

T F 9. The teacher should use standardized and diagnostic tests in 
evaluation of pupil progress on a regular scheduled basis 
throughout the year. 

T F 10. The pupil's progress should be evaluated by the educational 
diagnostician rather than the teacher. 
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B. Ten Item Matching Test on Assessing Pupil Progress (Place correct 
number of response in the blank before the matching statement.) 



A standardized measure of pupil achievement in basic skill areas. 

J'^e relationship between peers in the special classroom. 

A standardized measure that identifies specific types of errors in 

pupil academic performance. 

^Counseling with parents. 

^Vineland Social Maturity information. 

Jhe pupil's evaluation of his own characteristics and behavior. 

.The lessons assigned each pupil on a daily basis. 

The ability to pinpoint the exact location of the pupil in the 

treatment program. 

^Publishing pupil accomplishments. 

^Utilization of all information available to develop individual 

pupil programs. 

C. Ten Item Short Answer Test (Write the correct response to each question.) 

1. The gathering of data about a pupil for the purpose of developing an 
individualized therapeutic program of instruction is called 



2. The assessment of a pupil's progress to determine his status in the 
habilitation of LD is called 



3. Reading progress is best determined by careful determination of status 
from use of and 



4. The pupil who sees himself as a non-reader will require counseling 
to improve his ^before he will learn to read. 

5. A pupil's behavior is important in three areas-- 

psychomotor and affective to correctly determine his progress. 

6. The pupil will best profit from an 

curriculum program designed to meet his learning needs. 



Objective b 



1. 
2. 
3. 
4. 
5. 



Wall Charts 



Social Adjustment 
Parent Conferences 
Parent Interviews 
Daily Work 



6. Pupil Profile 

7. Habilitation Status 

8. Self Concept 

9. Diagnoitic Tests 
10. Achievement Tests 
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Objective 5 

7. The pupil is considered to be habilitated when he has realized his 
^i^^l . ^and can function in the regular classroom. 

8. The pupil will need accurate records of progress in 

f or best pianning of an individual inst Miction if 

he is unable to work long division. 

9. It is important to make a fast and accurate way of keeping pupil 
records because of the involved in this activity. 

10. The materials assembled regarding the progress of pupils in a 

habilitation program should rJlow the committer to assess the oupiTs 
progress for best pupil 
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Components of Acrountabil ity 

PREASSESSMENT 

Performance Ob.1 ectiv3 5 

The student must ??ttain the ?0 percent level of proficiency on the 
following test over the knowledge of the necessary information that 
Should be collected in assessing progress for LD pupils: 

A. Ten Item True-False Test (Place circle around correct response.) 

(T) F 1. The teacher should keep a daily work sample for each curriculum 
area in the pupil's hebililation program. 

(Tj F 2. The teacher should keep anecdotal records of the pupil's 
unusual behaviors and experiences. 

T (?) 3. The teacher should not have the results of the psychological 
and medical evaluations available as teaching tools for use 
in his room. 

T (!>4. The teacher should give only a brief summary of the pupil's 
progress in letter grade form to parents. 

Cf) F 5. The teacher should determine if the pupil has attained the 
objectives of instruction. 

(t) F 6. The teacher will need to keep accurate records of pupil 

progress in basic skill areas for the purpose of scheduling 
the pupil into the best therapeutic treatment program. 

The affective area of behavior such as the self-concept is 
not important in assessing pupil progress. 

(T) F 8. The teacher should know the potential and expected outcomes 
for all pupils before she can determine when habilitation is 
completed. 

The teaclter should use standardized and diagnostic tests in 
evaluation of pupil progress on a regular scheduled basis 
throughout the year. 

T (f)10. The pupil's progress should be evaluated by the educational 
diagnostician rather than the teacher. 
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Objective 5 

B. Ten Itsm Matching Test on Assessing Pupil Progress (Place correct 
nu»nber of response in the blank before the matching statement.) 

1. Social Adjustment 6. Pupil Profile 

2. Pa-ent Conferences 7. Habilitation Status 

3. Parent Interviews 8. Self Concept 

4. Daily Work 9. Diagnostic Tests 

5. Wall Charts 10. Achievement Tests 

JIO_A standardized measure of pupil achievement in basic skill areas. 
^ T he relationship between peers in the special classroom. 



9 A standardized measure that identifies specific types of errors in 
pupil academic performance. 

2 Counseling with parents. 
J_Vineland Social Maturity information. 



8Jhe pupil's evaluation of his own che- acteristics and behavior. 

4 The lessons assigned each pupil on a daily basis. 

7 T he ability to pinpoint the exact location of the pupil in the 
treatment program. 

5 P ublishing pupil accomplishments. 

6 U tilization of all information available to develop individual 
pupil programs. 

C. Ten Item Short Answer Test (Write the correct response to each question.) 

1. The gathering of data about a pupil for the purpose of developing an 
individualized therapeutic program of instruction is called staffing 

2. The assessment of a pupil's progress to determine his status in the 
habilitation of LD is called evaluation 

3. Reading progress is best determined by careful determination of status 
from use of diagnostic and achievement tests . 

4. The pupil who sees himself as a non-reader will require counseling 
to improve his self-image before he will learn to read. 

5. A pupil's b<»havior is important in three areas— cognitive , 
psychomotor and affective to correctly determine his progress. 

6. The pupil will best profit from an individual 

curriculum program designed to meet his learning needs. 
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Objective 5 

7. The pupil is considered to be habilitated when he has realized his 
full potential ^and can function in the >^egular cldssroom. 

8. The pupil will need accurate records of progress in arithmetic 
for best planning of an individual instruction if he is unable to 
work long division. 

9. It is Important to make a fast and accurate way of keeping pupil 
records because of the work i nvolved ^n this activity. 

10. The materials assembled regarding the progress of pupils in a 
habilitation program should allow the committee to assess the 
pupil's progress for best pupil . placement 
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pr:assessment 



Performance Objective 6 



Use the information provided in Performance Objective 3 concernifig 
the staffing conference report as the basis for the communication to the 
different publics involved. The student must either devise or use forms 
which he has used before in this role playing activity. He will schedule 
his peer practice time and the teacher supervisor's evaluation as they 
are needed. 

The student will be evaluated using the standard checklist provided. 
He will need to have a checklist made for each of the five publics to 
whom he is reporting. He will not be provided the report forms or other 
data given to students going through the learning experiences. 
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Ccmponents of Accountabi lity 

PREASSESSMENT 
Performance Objective 6 

NAME ^DATE ^PUBLIC INVOLVED 



The student must attain 100 percent proficiency as evaluated on this 
standard checksheet for conveying Information about LD pupils. 



YES NO 



. 1. Old the teacher utilize a standard reoort form to summarize 
information for parent conferences? 

^ 2. Does the teacher use a method of presenting Information in 
a form that is readily understood by all publics concerned 
with thfl LD child? 

. 3. wm the teacher be able to use the same report forms for 
giving of information about the LD pupil's progress to the 
pupil himself? 

. 4. Is the information provided in a form that can be used in the 
LD pupil's permanent record folder? 

,5. Is the information appropriate for submission to the school 
administration for use in the program? 

6. Win it be possible from the report form used to pinpoint 
the pupil's present progress in his habilitation program? 

7. Will it be possible from the report form used to specify 

the pupil's specific habilitation needs before he has attained 
his potential? 

8. Are the records of LD pupils easily transcribed to the Informa^ 
tion report form? 

9. Is the process of providing pupil information simple, complete 
and appropriate within the time the teacher has available? 

10. Do the report forms used for providing information about the 
LD child really communicate? 
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PERFORMANCE OBJECTIVES 



After completing Ten Kit 12, the student will 

1. Comprehend criterion measures for assessing pupil progress in the 
basic skills by performing at the TOO percent level of accuracy on a 
teacher-made test. 

2. Analyze a comprehensive LD program for a school district when 
presented with a set of data obtained from a school wide evaluation pro- 
gram with a 90 percent level of proficiency on a teacher-mad? test. 

3. Analyze the results of a staffing conference including an indi- 
vidualized curriculum program for an LO pupil, correct teaching tech- 
niques and the instructional materials to be used in the habilitation 
program with a 90 percent level of proficiency on a teacher-made test. 

4. Analyze program placement for an LD child using standard data 
with a 90 percent level of proficiency as evaluated by the teacher 
supervisor. 

5. Demonstrate a knowledge of the necessary information that should 
be collected In assessing progress for LD pupils with a 90 percent 
proficiency as determined by a thirty item objective test. 

6. Apply correct communications and use recommended procedures in 
conveying information on LD pupils to selected publics with a 100 percent 
proficiency as evaluated by the teacher supervisor. 
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LEARNING EXPERIENCE 1 

1. Obtain the forms used for monitoring pupil progress as developed 
for three different types of intervention models that have been used in 
the therapeutic treatment of language disabled pupils from ^he teacher 
supervisor's office. 

2. Read and study the given data provided on the forms. This data 
must then be used in determining conclusions that can be made from the data 
provided. 

3. Determine the answers to the following questions about the pupil's 
progress from the data given: 

a. Does the progress record cover a period of instructional tlrrfi? 

b. Is it possible to determine the amount of progress made during 
the evaluation period? 

c. Will this type pupil data help in determining if adequate 
progress for ability and age levels is being made by the pupil? 

4. Review self evaluation for this objective. 

5. When you are prepared, schedule the objective test over evaluation 
of pupil progress through the teacher supervisor's office. 

(Performance Objective I) 
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LEARNING EXPERIENCE 1 



It is essential to use a criterion measure to assess pupil progress 
in languaae disability. In rr.ost instances it is important to be able to 
pinpoint progress on a daily and weekly basis if we are to be accountable 
for pupil progress in basic skill areas of the curriculum. 

The daily work record of pupils should be used in planning curriculum 
experiences and in establishing a profile of pupil needs for each indi- 
vidual pupil. It Is also essential to have current diagnostic and 
achievement test results on each pupil in the habilitation program. This 
formal testing program should include measures of both oral and silent 
reading ability. All basic skill areas of the curriculum will reguire 
intensive planning if we are to be accountable for precisely evaluating 
pupil progress. 

A criterion measure is a standard for a lesson or a program. A sample 
of daily work obtained from each pupil may be evaltiated and used to help 
evaluate pupil progress. A score increase on a standard test may be a 
very positive indication of progress and should be used on a scheduled 
basis with pupils. 

The teacher is in the position to best evaluate pupil progress over a 
poriod of time in any type intervention model. Using criterion measures, 
he can determine the amount of progress made. This type monitoring should 
show the pupil's progress and should not necessarily reflect his potential. 
It is economical to devise a criterion measure that will provide the type 
data needed for each pupil. This is a definite step toward program 
accountability. 

The first pupil assessment criterion measure ^or this objective is 
for APSL. The second is for PI and the third is IPP. Please examine 
these measures carefully to determine what they tell you about pupil 
progress. 
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NAME: 
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NAME: 
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NAME: 
Mike 



NAME: 
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NAME; 



Glenn 



Jarvis Cullum 
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Lively Vaughn 
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NAME: 
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NAMEi 
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Arrington Dodds 
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Berry 
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PROJLlT CHILD - ALPHABLTIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERAC/ 

WEEKLY RECORD 

Uoi--«v nf ^fib* 28 - March 3 c*. ^ i.i 

• s*-Nf<ont n Nf)ric 

Mon. - Date 2.-2^-72 Tutor Lively 

Material Covered: Teacher's Book completed rGad ing Pg^ 51 



Student's Book needs to spell some of the pg. nq. 34 
words ~~ ' ' — 

Other Material Pg. mq. 



Special Problems: Words ending in "q" she continually puts an 

"no" soun d - doesn't like to use reading finger. 



Tues. - Date ?-?q,7P Tuto r Paula Vaughn 



Material Covered: Teacher's Book sentences Pg. No. 54 

Student's Book Pq. No. 36 

Other Material Pg. ^o. 

Special Problems: no problems 

Wed. - Dat e 3-1-72 Tuto r Arrington 

Material Covered: Teacher's Book completed PQ- No. 54 

Student's Book work Pg. No. 36 

Other Material pq. }^o. 



Special Problems: Confuses "nk" and "ck". Has some trouble remembering 
sentences. 

Thur. - Date 3-2-72 Tutor Dodds 



Material Covered: Teacher's Book Pg. No. 57_ 

Student's Book Pg. No. 

Other Material Pg. No. 

Special Problems:^^ Worked well , remembered her sentences very well. 



Fri. - Date 3-3-72 Tutor 



Material Covered: Teacher's Book_ pg. No. 

Student's Book PQ. No. 

Other Material^, Pg. No. 

ERJC Special Problems: 



28 



TEN KIT 12, Learning Experience 1 Week of 2/28 > 3/3/72 

Student's Name 





Test 
Mon. 


tw 


Test 


squ 


Test squ 


Test 


qu 


Test review 


100 




lues . 


Wed. ' 


Thurs. 


Fri. 


90 






\ 


















80 
























70 
























60 
























50 
























40 
























30 
























20 
























10 
























0 

























COMMENTS : Thursday did not follow directi ons 
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Name 



4 E Date 2-28-72 



115 




Circle the words that begin with a consonant blend 

1 . ^squTS^ ^sid^ sink 

2. ri5Qui]J sung Csqui' 



sang 
sung fsquash^ 
5. ^scrub^ (fquav^ sand 

7. (squas^ sunk ^skun k 

8. sock ^quid^ ^coT 

9. sick ^quibj (scd^b^ 
10. ^cup^^squintj suds 





ERIC 
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TtN KIT 12, learning Experience 1 

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY 

DAILY AUDITORY DISCRIMINATION SHEET 

NAME 



^ tw-ag 


r 


1. 


unit 

1. 


1. 


2. tw-in 


2. 


2. 


2. 


2. 


3. tw-ig 


3. tw-ig 


3. 


3. 


3. 


4. tw-in 


4. tw-ist 


4. 


4. 


4. 


5. tw-ist 


5. 


5. 


5. 


5. 


6. 


6. tw-in 


6. 


6. 


6. 


7. tw-it 7. tw-itch 


7. 


7. 


7. 


v^8. tw-ist 8. 


8. 


8. 


8. 


9. tw-ig 


9. 


9. 


9. 


9. 


10. 


✓10. tw-ich 


10. 


10. 


10. 


n. 


11. tw-it 


11. 


11. 


11. 


12. tw-if 


^2. tw-ist 


12. 


12. 


12. 


13. tw-ig 


^3.jfj^*.^ 


13. 


13. 


13. 


14. 


tw-ang 


14. 


14. 


14. 


15. 


vis. XEnreiL 


15. 


15. 


15. 


16. t'^-^'st 


twi tch 


16. 


16. 


16. 


17 tw-in 


17. 


17. 


17. 


17. 


Vf§. tw-ag^1 


^ 18. 


18. 


la. 


18. 


19. 


19. tw-ig 


19. 


19. 


19. 


20. tw-in 


20. tw-ist 


20. 


20. 


20. 



1. 0 1(1)3 

2. 0 1@3 

3. 0 1 2(f) 

4. (o)] 2 3 

5. (o)l 2 3 

ERIC 



1. 


0 1 


2 3 


1. 


0 1 


2 3 


1. 


0 1 


2 3 


1. 


0 1 


2 3 


2. 


0 1 


2 3 


2. 


0 1 


2 3 


2. 


0 1 


2 3 


2. 


0 1 


2 3 


3. 


0 1 


2 3 


3. 


0 1 


2 3 


3. 


0 1 


2 3 


3. 


0 1 


2 3 


4. 


0 1 


2 3 


4. 


0 1 


2 3 


4. 


0 1 


2 3 


4. 


0 1 


2 3 


5. 


0 1 


2 3 


5. 


0 1 


2 3 


5. 


0 1 


2 3 


5. 


0 1 


2 3 
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Name 



Date ?- 28-72 



113 



Circle the words that begin with a consonant blend. 




9. ^wig^ (twitchj tap 
10. tank CtwigV^twit 



11. tan ^itch) (twist 

12. ^twi^ ^wanq^ tag 

13. ( ^wig3 tack (twisty 

14. tock Qwin^ (twang] 

15. Tod Ctwi^/twanQ^ 

16. Ctwist^ Uwitch^ tog 

1 7 . f twi n J ttv/anoi tong 

18. QwangJ ^twit) top 

19. tot Ctwit^^twig^ 
twin} tug ftwisF 



ERIC 
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PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY 

DAILY AUDITORY DISCRIMINATION SHEET 
NAME Q^yg 2-29-72 



2, sk-id ^ sw-ob 



J. 1. 



squ^Cff 3^ sw-am 



_2. 2. 



4. scr-ag 


< 
















4. 




squ-ocr — 


5, sor-ub 


5. 


sk-id 5, 






e 








5. 






sk-ip 6. 














0. 




7, squ-ash 


7. 


squ-ash 7^ 






7 








7. 




8. s-ock 




squ-ot** 






0 








8. 




9. s-1ck 










A 








9. 






scr-am 






iu. 








10. 




11. s-ink 


11. 


squib 






i 1 . 








n . 




12. s-ash 




tz^l 12. 






]2. 








12. 




13. sp-an 




scr-ub^*^13^ 






13. 








13. 




squ-ot 
15. sh-ut 


04. 


scr-undJu'14, 






14. 








14. 




15. 


squ-id 






15. 








15. 




16. sn-ip 


16. 


scr-atch 






16. 








16. 




17. s-1ng 










17. 








17. 




18. s-ock 


18. 


squ-int ^3 






18. 








18. 




19^ sw-um 


<9. 


^^P 






19. 








19. 




20. s-unk 


20. 


sk-it 






20. 








20. 




1. 002 3 


1. 


0(T)2 3 1. 


0 1 


2 3 


1. 


0 1 


2 


3 


1. 0 1 


2 3 


2. 0 1(2)3 


2. 


002 3 2. 


0 1 


2 3 


2. 


0 1 


2 3 


2. 0 1 


2 3 


3. 0(1)2 3 


3. 


0(1)2 3 3. 


0 1 


2 3 


3. 


0 1 


2 


3 


3. 0 1 


2 3 


4. 0 1(2)3 


4. 


002 3 4. 


0 1 


2 3 


4. 


0 1 


2 


3 


4. 0 1 


2 3 


5. 0(1)2 3 


5. 


002 3 5. 


0 1 


2 3 


5. 


0 1 


2 3 


5. 0 1 


2 3 
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Name 



Date 



3-2-72 



117 



Circle the words that begin with a consonant blend. 





11. (Vj^p) keg ^its, 

12. kick (quil^ ^quiz] 
3. Cqui tp /quack\ kink 

14. Cquiz'*^ Kip ^quag 

15. kid ^uitc^) ^quest* 

16. ^uint^ /^uacl(^ Ken 

17. ^qua^ Kim Cqulp 

18. fquidJ /quint) kin 

19. Quic^ king Cquest^ 

20. kit ^iquiz^ftuits 



ERIC 
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PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY 

DAILY AUDITORY DISCRIMINATION SHEET 



34 



3 



NAME 






DATE 


3-2-72 


1. 




1 , 4U** 1 15 


1. 


1. 




2 




2. 


2. 


3.<0P 


• 3. qid5t 




3. 


3. 


4. quint 


4. 




4. 


4. 


5.qi^ 


5. 


S Qli-ist 


5. 


5. 


6. 


6. qu-ag 


ft Qu*'ack 


6. 


6. 


7.q#k 


qu-ist 


7. 

* • 


7 


7. 


8.q0:k 


8. q"-ip 


8. 


8. 


8. 




9. 


9. qu-it 


9. 


9. 


10. qi4)^t 


10. qu-itch 


10. 


10. 


10. 


n.q«d> 


11. 


qu-its 


11. 


11. 



^3.^^ ^3. .^"-^ ^ 13. 13. 13.' 

14. ^ 1 4. 14. qu-ag 

15. _1S. q^'it^ch ^ qu-if!^^^^ 

16. qt<9t qu-ack 

17. ^-/1^17. 17. ^"-^'P 1 7. ^17. 

18 W V ,o qu-int 

-~ ^^5- 18. 1 8. 

19. q<Tjk qu-istJ^^^ 



^14.. 

^15.^ 

J6._ ^16.___ 16. 



19. 



20. 20.J!:!L___20. ^"-^'^A^2 Q. 20. 



1. 


O 1 


2 3 


1. 


0 1 


2 3 


1. 


0 1 


2 3 


1. 


0 1 


2 3 


1. 


0 1 


2 3 


2. 


O 1 


2 3 


2. 


0 1 


2 3 


2. 


0 1 


2 3 


2. 


0 1 


2 3 


2. 


0 1 


2 3 


3. 


O 1 


2 3 


3. 


0 1 


2 3 


3. 


0 1 


2 3 


3. 


0 1 


2 3 


3. 


0 1 


2 3 


4. 


0 1 


2 3 


4. 


0 1 


2 3 


4. 


0 1 


2 3 


4. 


0 1 


2 3 


4. 


0 1 


2 3 


5. 


0 1 


2 3 


5. 


0 1 


2 3 


5. 


0 1 


2 3 


5. 


0 1 


2 3 


S. 


0 1 


2 3 
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PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY 

DAILY AUDITORY DISCRIMINATION SHEET 00 
DATE 3-3-72 



2._sc_ _2._sm 2,^ 2. 2. th 

-3. sn 3 . sp 3. ch 

4. su 4 . sp 4. St 



3. 



4. 4. sh 



^•-ill .^S. St 5.JW ^5. \^ St 

^•-sn_ 6. sw 6 . jtw ^ f^h g . 

7-_!P _7' tw 7, squ 7 . sh ^7. wh 

8' sp 8. squ a<^tw 3 ^ 



8. 



9 . St 



1^ s 9. St 9. 



9. 



10. St 


10. 


qu 


10. 


St 




10. 


ch 




10. 


th 




11. sw 


11. 


squ 


11. 






n. 






11. 


sh 




12. sw 


12. 


tw 


12. 


ch 




12. 


th 




12. 






13. tw 


13. 


sw 


13. 






13. 






l^sh 






14. 


St 


14. 


ch 




14. 






14. 






15. squ 


15. 


sp 


15. 






wh 








16. squ 


16. 


sn 


16. 


sh 




16. 






16. 






ICK^ sw 


J7V^ sp ^y^i7. 


t 




17. 






17. 








18. 


sk 


18. 


th 




la/^w*^ 




wh 




iV^sl^ 19. 




th 




19, 






19. 


ch 




a^^sP ^^20. 


sc 


20. 


wh 




20. 






20. 


ch 




1. 0 12 3 


1. 


sc 

0 12 3 


1. 


0 1 


2 3 


1. 


0 1 


2 3 


1. 


th 

0 12 3 


2. 0 12 3 


2. 


0 12 3 


2. 


0 1 


2 3 


2. 


0 1 


2 3 


2. 


0 1 2 


3 


3. 0 12 3 


3. 


0 12 3 


3. 


0 1 


2 3 


3. 


0 1 


2 3 


3. 


0 1 2 


3 


4. 0 12 3 


4. 


0 12 3 


4. 


0 1 


2 3 


4. 


0 1 


2 3 


4. 


0 1 2 


3 


5. 0 12 3 


5. 


0 12 3 


5. 


0 1 


2 3 


5. 


0 1 


2 3 


5. 


0 1 2 


3 
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TEN KIT 12. Learning Experience 1 BEST COPY AVAIlABlE 35 

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY 

DAILY AUDITORY DISCRIMINATION SHEET 
DATE 



l.squ-ab 


1. s-ink 


1. 


1 

1 . 


1 

1 . 


2. sk-iD 


2. squ-id 


2. 


9 

c. 


0% 

2. 


3. squ-ib 


3. s-anq 


3. 


■J 
J. 


3. 


4. scr-atch 


4. squ-ash 


4. 


4 


A 


VT sw-ob 5. s-and 


5. 


5 


e 
0, 


6. squ-ash 






0. 


7. sk-id 


7. sk-unk 


7. 


7 


7 
/. 


sk'um Pt^^^, Sc-ot 


8. 


0 

Ot 


8. 


9. sw-am 




9. 


0 


9. 




10. s-uds 


10. 


in 


10. 


n. scr-ub 


11. sk-id 


n. 


1 1 
i i • 


11 . 


12. squ-int 




1 

12. 


Ic. 


12. 


*^ sqi4^ 


13. s-end 


13. 


1 ^ 


13. 


14. Sc-otch 


14. sh-ot 


14. 


1A 


14. 


>^scr-un 


15. sk-unk 


15. 


15. 


15. 


16. sc-up 


16. s-ang 


16. 


16. 


16. 


17. sk-id 


17. st-ung 


17. 


17. 


17. 


13, scr-am 




18. 


18. 


19. squ-id 




19. 


19. 


20. sk-'»*t 


20. st-int 


20. 


20. 


20. 



l-(3'2 3 1. 0^5)2 3 1. 0(1)2 3 1. C^2 3 1. 0 1 2 3 

7^ 2. {0)l 2 3 2. q<j)2 3 2. O©? 3 2. 0 1(1)3 2. 0 1 2 3 

3.(3l 2 3 3.(2)1 2 3 3. oQz 3 3. 0(p2 3 3. 0 1 2 3 

t-(0)l 2 3 4. 0^3 4. 0(2)2 3 4. 0 1(|3 4. 0 1 2 3 

5. (^1 2 3 5. 0(1)2 3 5. 0(1)2 3 5. 0(p2 3 5. 0 1 2 3 
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PROJECT CHILD - PROGRAMMED INSTRUCTION 

PERIODIC ASSESSMENT FORM -ct 
(Parts l.T. & 3) 



37 



•r...,- ^0 ^« "'ade on each LD student every reporting 
period after entering the program. pwinj. 



STUDENT 



Sandra 



ACADEMIC ACHIEVEMENT FORM 
(Part 3) 





Beginning Level 
Date: 12-20-71 


Current Level 
Date: 1-20-72 


READING 


SRA blu« #1 
RFU #17- 


blue #17; RFU#17 
_WQi!ks. better <f7 12 n^lr^. 


ARITHMETIC 


#4 


#4 Benton 


LANGUAGE SKILLS 


#4 


exc. In Engl #4 



MOTIVATION 
SELF CONCEPT 
COMMENTS: 



HI g h X Average^ 



High. 



Low 



None 



Average x Low (or poor)_ 



In reading, student is good in comprehension check and found out 
speed was sl ow. Dropped in RFU to #7 from #17, can do now in two 
minutes with 100 or 90 grade. Does several pages in both math 
and English. 



ERIC 
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38 

PROJECT CHILD - PROGRAMMED INSTRUCTION ^ ^S*" 

PERIODIC ASSESSMENT FORM 

(Parts 1, 2, & 3) ^ 

J^'l/®*'^®?^^.'^^®!^'"®"^ *o '"^^^e 0" each LD student every reporting 

period after entering the program. k " 

SOCIAL BEHAVIOR AND ATTITUDES FORM (Part 2) 

STUDENT Sandra 



Spends time with other children 
Displays balance in social intercl 
Follows Rules 
Controls Temper 

Uses Socially Acceptable Language 
Derides Peers 

Discriminates Against Others 

Is A Good Loser 

Tells On Peers 

Wants Special Attention 

Wants Special Privileges 

Respects Authority 



SOCIAL GROWTH 
COMMENTS 







XX 








XX 








XX 
















XX 




XX 








XX 












KX 






XX 








XX 








XX 










XX 





(a) excellent XX (b) good (c) little (d) none^ 

Accepted in peer group. Some difficulty in 



physical activities, but never quits trying. 
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TEN KI, 12, '-^^^TfjjJJjfffefjiffgeJpj^Qgj^j^gjj INSTRUCTION ^ 



PERIODIC ASSESSMENT FORM 
(parts 1, 2, & 3) 



SCHOOL BEHAVIOR AND ATTITUDES FORM (Part 1) 



STUDENT^^"^''^ 




SCHOOL 


Albert S. Johnston 






DATE 


1-20-72 






Never 


Seldom 


Often 


Usually 


BLUFFING 










DAYDREAMING 




XX 






DESTRUCTIVE 










DISTRACTING 


XX 








IDLE PLAY 


XX 








TIME WASTING 


XX 










5 min. 


10 min. 15 min. 20 min. ZO mrr. 



INTEREST SPAN 



POSTURE 



BEHAVIOR GROWTH 
COMMENTS 



usually > excellent 



good 



average 



poor 



XX 



other 





XX 






1 ^ 1 


excellent 


good 


little 


none 


XX j 
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TEN KIT 12, Learning Experience 1 

PROJECT CHILD - PROGRAMMED INSTRUCTION 
BEHAVIOR RECORD FORM 

th».oJllMiJ^n!! !^ b^f^de on each LD student once a month for each child with 
three children each week being rated. 
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STUDENT 



Sandra 



SCHOOL Albert S. Johnston 



TEACHE R P- Banett 
DATE 1-20-72 



GRADE 4G 



1 . DAYDREAMING 

2. IDLE PLAY 

a. Marking 

b. Chewing 

c. Manufacturing 

d. Playing (identify) 

3. BLUFFING 

a. Setting timer back 

b. False claims 

c. Compulsive cheating 

'I. TIME WASTING 

a. Unnecessary travel 

b. Visiting 

c. Watching teacher 

d. Unnecessary questions 

5. ATTENTION SPAN (Identify in minutes) 

6. DISTRACTABILITY 
a. Wall kicking 

. fa. Desk tapping 

c. Personal noises (Identify) 

d. Throwing 

7. FRUSTRATION LEVEL 

a. Anxiety signs (Identify) 

b. Specific activity and exercise 

8. POSTURE 

9. DESTRUCTIVE, HOSTILE. AGGRESSIVE 

a. Defacing or cutting 

b. Breaking pencils 

c. Hitting or kicking 

10. ATTENTION GETTING DEVICES 

11 . OVERLY QUIET OR WITHDRAWN 

12. OTHER PERSONALITY CHARACTERISTICS 
(Identify and comment below) 



30 minutes 



sucks thumb If not kept busy 



XX 



Good student, enjoys work, good 
understanding of anything new 
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BEST COPX AVAILABLE 



PROJECT CHILD - PROGRAMMED INSTRUCTION 

SHORT-TERM EVALUATION FORM 

This short-term evaluation form is to be made on each LD student 
each two weeks after entering the program. 

Albert S. Johnston 



STUDENTS NAM E 

BEGINNING EVALUATION DATE ^^'^Q'^^ 
TEACHER ^' B^'^'^ett 



SCHOOL 



ENDING EVALUATION DATE ^"20-72 



Materials or Techniques Used Beginning Current Criteria of 



Conments 



SRA 


blue #1 


blue lb-#l! 






RFU 


# 17 - 


#7 


charts 


dropped 










from 1 7 . 


UpPkl V RPAfiAr » boAHinn 
fvcciv 1 jr i\CQViCi f\cQU 1 iiU 


#2 


#3 






Weekly Reader - Science 


#3 


#3 






Weekly Reader - Mao Skills 


#B 


#B 






Flash X 










Benton Review Arithmetic 
Book 


#4 


#14, p.19 


bk. charts 




Dolch Word List 


knows all 








Audio- Visual Kinesthetic 
#1 s pel ling text test 










Reading Te){tbooks 
1. Tradewinds, finished 




















Bicycles to Bommerangs 










Art Materials - Specify 
Overhead, animals 










uther Arithmetic Materials 
Stencil sheets 










Handwriting Techniques 
Caps, paragraphs from board 










Special Instructional 
Materials & Techniques 











Program Recommendation - 
(Circle One) 



CONTINUE XX 



MODIFY 
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EDUCATIONAL GOALS AND STRATEGIES 



(Review Weekly - Revise as necessary) 



HANDWRITING 



NAME 



Mary 



DATE 



4/10/72 



TESTING DAT A Sept.— writing is satisfactory for age and grade. Nov. 
progress sat isfactory;Jan.— sat is factory; March--progr ess satisfactory; 
May--good work. 



DEFICIT I I 



GOALS To continue normal progress --Nov. continue normal progress, work on 

slant, Jan>-practice u, i, e, o, a. March— capital Z, W, E. May— 

G, 00, G.a. 

MATERIALS handwriting book, tracing paper 

METHODS "^ra^Q let t er or word f rom book. Write a letter or word on 
the block ed producing ^letter sound while writing. Use letters 
in words and/or words in sentences. 



* Please date revision, attach additional sheets to original as need arises. 



STRENGTH fine motor skills 



ERIC 



*Oral pronunciation of letter sound benefits phonics. 
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Project CHILD - Individually Prescribed Program 

EDUCATIONAL GOALS AND STRATEGICS 
(Review Weekly - Revise as necessary) 
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SPELLING 
NAME Mary 



0S 



DATE 4/^0-72 



TESTING DATA ITPA— Auditory Sequential Memory 5.3. Visual 



Sequential Memory 9.9/lst ck. 75% Accuracy 3rd Ck. 100% 2nd ck. 100% accuracy 



STRENGTH [T] Visual Sequential Memory 9.9 
DEFICIT [T] Auditory Sequential Memory 5.3 

Use strengt h (Vis. Seo. Mem. 9.91 to help mediate deficit 

(Aud. Seq. Mem. i..3) 



fiO^LS .^,MarY..will,sp^,l l.,,Qrally four mixed words (nonsense and real) with 

80-100% accuracy when presented orally by the teacher at 5 second 

intervals. 

MATERIALS tape recorder, word cards, missing letter dittos 
^ METHODS Listen to a tape, spell orally, and trace the mixed words (n onsense 

and real). Then she will lis ten, spell orally and fill in the missing 

symbols. Then, spell orally to teacher or aide. 



ERIC 



* Please date revision, attach additional sheets to original as need arises. 
*Words would be used in a sentence to develop reading and word comprehension. 



TEN KIT 12, Learninr, Experience 1 

Project CHILD - Individually Prescribud Program 

EDUCAUONAL GOALS AND STKAThGIES 



(Review Weekly - Revise as necessary) ^ 

READING 4^" 
. . . Vocabulary, Comprehension, Word Attack ^ 



Mary 

NAME 



4-10-72 

DATE 



TESTING DATA ITPA. Visual Reception f;,2. Auditory Reception 8.fi, 

Auditory Association, 8.10/ 1st c k. 907. 3rd ck. -lOOl 

. 2nd ck. WQ% 4th ck. 100% 
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STRENGTH [7] Auditory Reception 

, , Auditory Association 

^E^^CIT [xj Visual Reception 



Will use strengths to mediate deficit. 



GOALS Mary will say and give a brief definition of ten words with 
90-100% accuracy when exposed visually at 10 second intervals. 



MATERIALS Audio Flashcard Reader, word cards and pictures. 

METHODS Work with Mary oral l y to insure word meaning. (Use pictures 

whenever availe ble ). Place some words on Audio Flashcard Reader 

where she sees and hears the word and word meaning and records 

the word and w ord meaning. 

Begin with 10 words/wk., 2 wds/day. 

Also begin with teacher or aide session daily. 
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* Please date revision, attach additional sheets to original as need arises. 



MATH 



NAME 
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Project CHILD - Individually Prescribed Program 
EDUCATIONAL GOALS AND STRATEGIES 
(Review We / - Revise as necessary) 



Mary ^S>* 



DATE 4/10/72 



TESTING DATA ITPA--Audi tory Sequential 



Memory 5.3, Visual Sequential Memory 



9.9 1st ck. 90% 3rd 90% 



2nd 100% 



STRENGTH \T} Visual Sequential Memory 9.9 
DEFICIT [7] Auditory Sequential Memory 

Using strength (Vis, Seq. Mem.) to help 



mediate deficit (Aud. Seq. Mem.) 



GOALS 



Mary will repeat with 80-100% accuracy a 



MATERIALS 
METHODS 



sequence of 4 mixed math facts and nonsense 



words when presented orally by the teacher 



at 3 second intervals 

taoe recorder, symbol cards, missing symbol dittos 
Mary will listen, say and trace the mixed material. 



Then she will listen, say and fill in the missing 



symbols. Then say material to a teacher or aide. 
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* Please date revision, attach additional sheets to original as need arises. 
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Project CHILI) - IPP Weekly P]in Sheet 



Materials: (Specify Level, page 
and kit, etc.) 



MONDAY 



Handwriting 



lan Language Pro( 



Ann Arbor Cursive 
Other: (Specify) 
Blocked Paper 
Basal Text 



Sullivan Programmed Math 



Webster - (A.B,C,D) 



Basal Text 2r6 level 



Flash X-Math 



Other: (Specify) 



Teacher made dittos 



Recorder drills 



brill Equipri^p?^ 
Tape Recorders 



Listening Center 
Prevlewer 
Record Player 



Other: (Specify) 



x 

X 



x 
x 
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TUESDAY WEDNESDAY THURSDAY FRIDAY 
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Weekly Plan Sheets 
Name Mary 



Week Of 



5-5-72 



con 



Teacher 



S. Jay 



Materials (Specify level , page MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 
ano Kit, etc. ) 


jLdnguacu?: 
Systems 80 {Kit C-T) 












Michigan Language Program 












load (1-y) 1 




1 IL VMM. — — >»>«•• 




1 


Merrill Linguistic Reader (1-4) 


I 










Merrill Linguistic Skills Builder 


i 


1 






1 


Merrill Drill Kit 












Reading For Conceoti (A,B,C,D,E) 












Hegge, Kirl<,& K* ' Remedial Drills 


X 




X 




X 


Sound Order Sense 












Imperial Casette Program 












Flash X-Vocabulary 












Audio- riaslicard Reader 


X 


X 


X 


X 


V 


Other: (Specify) 










































1 












1 

1 




1 


Spelling 
Webs tffmas tor 


— , — — —a- 










Bas^il Text j 


X 1 


X ! 


1 

X 1 X 


X 


Flash X-Spt?; ; ing 




i 
1 


1 

1 

1 






1 
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Com ponents of Accoi ntabi lit .y 



LEARNINfi EXPhKlENCE Z 

1. Obtain the data from a comprehensive evaluation r-jport of a school 
district's prnqran for LD children from the teacher supervisor's office. 

2. Read and study the school district evaluation report. 

3. Be prepared to answer the following questicns about the evaluation 
report : 

a. What are the number and kinds of personnel in the LO prrgram? 

b. What are the number and kinds of instructional units authorized? 

c. How was the support personnel used? 

d. What is the role of the paraprofessionals In the program? 

e. What kinds of mcterials and equipment are included in ;-.he program? 

f. What are the on-the-job cooperative relationships between the 
special teachers and the regular classroom teachers? 

g. What kind of administrative support is provided by the superin- 
tendent and principals the district? 

h. What role did the psychologiLdl services play \a the LD program? 

i. Were adequate individual planning arrangements included? 

j. What effects did the special prngram have upon the LD pupils served? 
k. How does this compare with the effects of the regular program for 
LD children? 

1. How does t>'.e noney spent on these two programs compare? 
r\ Di(< the orograr: results justify thp awunt? o*" money expended? 
n. Did the LD teachers make adequate progress during training? 
0. Were the roles of parents c}^{ir]y defined? 

p. Will *-he program rave, the capability to serve the total district 
as now structured? 

4. Review seK evaluation for thi<; objective. 

5. When you are Dt''7pr»red, schedule the objective test over evaluation 
of progrirs thrcun*" tr'f; teacher supervisor's office. 

(Performance Cbjectivp 2) 
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TEN KIT 12 
Cp iT^ponents of Arcountdhi 1 it / 

LEARNING EXPERIENCE 2 

The attached evaluation is for a Plan "B" Pilot Project in an 
ISO of approximately 6»0OO ADA. It was developed for h program of nine 
^h^^S^A m'^'^''!;- ^^"^ ^^'•'^^ ^"^ fourth grad3s. Th^ evaluation is for 
through Mai is! lazi/^"' '""^ reflects the progr^rr. from November 1 . 1970, 

Pi.n^"R"''pnlJ%°^ fevaluatior" .ere used to plan the expansion of the 
Plan B Pilot Program in LO <^cr the 1971-72 academic year. All publics 
concerned with the LD program w^r^ surveyed to obtain their opinions of' 
program worth. This appears to be is very positive appraisal of the 
Plan B Pilot Program. 
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Learn invj Experience 7. 

EVAWaTIOII op l/tD PI-.03RA'I 1970-71 

Onc-hundrad forty-cne puplla in the regular clansroon were tnotcd to five us 
cone data for conparl^on. This nunbar is cpproxlnatr^ly one-fourth the total ' 
fourth gra-Jc population. The neao gains arc p,lvcn on the follots'lnR pape. 
ThP total mnbor of nine year old language an^/or lenniinf? diiiAbiJltlco, pupils 
who had pre-tcst end post^tcst was one-hundred thirty-two. All were bclwf 
grada level in readme, silent or oral. In order to evaluate the pro(»r«;n and 
progress of childron in the prop,ran the follw.'lng tws done: 

1. The riftftn IQ for the L/LD cliildren was cooputed. 

Tlie nean IQ for the regular classroor! children was conputcd. 

2. The nean g&lna for 1966-69 and 1959-70 (fall) was conputed. 

3. The r.can rain fr>r ^he L/L'> children for T*??! ccf.-^utcd (Sprin-) 
The nean gain for the regular clf.'isroon children t;as cor.putcd (Sprlnrj) 

A. Tl\c nr an rain for older children as conpired to yotJn«er children in th« 
prosran (Those chlldten who x?ere 9 yearc of ana between Septcnbcr 2 and 
Pcbrunry 29th were considered as older chll'?rcn. Those children vho were 
9 ycnrs of a?o between March I and Scptenber I were conslt-cred ea 
younger.) 

5. The Mean tain for the hlf^her IQ chlJdfin (100 IC cr nore) was compared 
to the nean Rain of the lo^'er IQ chinr-rn (39 oi Ir.ys) 

6. The nean pr.ln of the boys In the propran was cor.pared to the mean gain 
of the plrls In the propran. 

Conculelonn: 

1. Tliere t-re B n-nthoaverago nain for the L/LD chOiren who were in the 
Sheman Public Scficols In 1963-59 and 1969-70. 

, ^ Pt aM* St] C.I 1 

2. Thore vyp.s no slpnif Icant/dlfferercc betrwen the pain of the regular 
classrooa c/jildren as conparcd to the l/:J) chli-^rcn. 

3. TI»c-e was O dra-.atlc difference between what the L/LO children did in 
I970~7l as corpared to what they gained In 196C-69 and 1969-70, 

4. There w?.3 no sJcnlflccnt difference In gain of the older children as 
conpared to the younger children, 

FR?r ^' There was no significant difference in g«iin of the hlcher IQ children as 

cocpared to the youiiper lower IQ childran. 
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TEN KIT 12 

Learninf) Fxporionce 2 



Vhc tvro ba.ic obicctivo3 of the Plarf A and Plan B dcv.lopr.ontol pcopr.-.n .-,re: 
First, that each hnndiocppcd child In the district Is serx'cd; snd 
Second, thAt the total educational procran In tho district win be Improved. 
»te fool that through the L/LD progran. .re have provided for children t;ho have 
IdentlfUblc deficits related to organising and Intecratlng the infoimtlon 
cccoosary for eucccca and have nade procramatlc nodlf; cations for th.n. 
SoT.o Stntisticn] I)n£a 

1. Staffing 1970-71 

iy 

A. U LLD Teachers ^ 

B. 1 Supervisor ^ 

C. 1 Educational Diacnostic ian % 

D. 8 Aides 

2. Per Pupil Cost Corr.pnrison 1970-71 ^ 



A. Per Pupil Cost- Rer,ulnr Profrram $534.00 

B. Per Pupil Cost LLD Program 842.00 



3. The evaluation of rhe-LLD pro^-rani indicated that pupils who 
had never t-ained a years pro-ross in a years time rade over 
eight months averar,c pror;rcss in academe n-..-iterials between 
Novor.)ber 1, 1970 and May 15, 1971. Many cf these pupils give 
evidence of the ability tc r.inction adequately in the re-^ular 
classroo^i after intensive rducation.-a ther.-.pv for this period 
of time. The school district personnel involved in this 
program deem the non-v expended well worth the extra cost for 
each child in the preirmm. 
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m\] ITATI OW - (Oplnionaires) 



Oi>portuftlty CO express opinions about the L/LO Progran uas glvcQ to parc.nto, 
principals, clasi»roon toachcrs, L/LD teachcro, aidos, and the children. Thie 
van done In order to obtain beliefs and attitudes about the prograjn as it 
hoo developed this year; and in the licht of these opinions, endeavor to draT7 
some conclusions about the propran and use the Inforr^.tion for plr.nnins further. 
Tlie qucsticnairts x^crc distributed the middle of May and the follovinc resuXta 
tre given. 

Pcrcnt Qvast long ire 

The success or failure of any school progran is Judged throuch the eyes 
of Individual parents and the way they perceive how the program has helped 
or failed to help their child. Sir.ple questions vcrc asked about the 
affective donain of the child. The response was oven;hclr.iingly positive. 



§ 

flB 







Yes 


Ko 


Cannot 
Judge 


1. 


Is your child h-jipior in schtol? 


100 


4 


9 


2. 


Is he more Intcrontod in achool work? 


107 


3 


4 


3. 


Docs he try harder to do well? 


107 


I 


4 


A. 


Docs he pet alon« better at hone? 


70 


8 


23 


5. 


Docs he play bettor vith friends? 


73 


S 


22 


6. 


Is he Kinder tc-i.nrd others? 


72 


2 


24 


7. 


Arc you glad he Is In the class? 


111 


3 





Parents were given an opporvtnlty to nake positive and negative retr^irks. 
Soric samples follov; 

1. "Seena to give my child r.ore confidence." 

2« "She Is better in everyway - work and play." 
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3. 'ProsraP h.r done vonc-oro for her - r.ho has novc-r llI:o<l ccl«ol tafore." 

*■ slaf:L';-l'''M'"r-'' ^ ""''•''ly that hs has a nc„ 

propross "«'«'=''*'T f« "ef"" h« could n,,ke ae«<Io,,tc 



proRross. ' 

' ''"S cono to think of hlrseXf better." 



Only three parents rude nopatlve cemsnts about the ptocran. T««, parent* 
feU their children „cre «l.«atUed by beloj, in the proeren. One of thea. 
pnrento changed hla nlnd about the prooran after the last conference and It 
was felt there was a alsunderstandlns about the prograt.. 

n» parents felt th=t the tern "t/W Program" la frlshtenlne to parents and 
aooo children and Is nlsunderstood. 

Of the _12*__ parents, „ho returned the quentlonalre ni_ «»rc very positive 
in their rcaponae. Teachers and staff ncnbcrs felt that this is partly the 
result of inatlentlns the Instructional prosrar. at a level where each child was 
assured aocceas. If the child vas not succeeding, the teacher herself 
roalleed she ,.as falling - not the child. L/LD teachers wanted to break the 
failure syndrone that la evident in these children. Secauae of the .access 
oriented Instructional progran. nany parents observed changes In tholr chtldren'e 
attitudes within t«o weeks after the child entered the progran. 
U. Frtnclpal's Oiingf innatro 

Seven prlnclrals vore Im-olved In the l/LD Progron. All principals 
responded as follows: 

J^'war^rprob'^^."" 

^' w PJi''<=«P^l= f"!' "ould ^e no probleo In scheduling the nine 

and ten year old to the resource roon for at least two and'-.no!haU hours. 

piogLt^L^IItLILt'o^.'"' """" 
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A. Six prlnclpalc fuU there was adequate cqulp'nont Cor tho resource 
room. OnQ folt there tv.s not enough. 

5. S5x principals felt there was an adequate amount of nntcrials; one 
fcic there v}n^ not. 

6. AU seven principals felt that tho overall prorrftft was satisfactory. 
Positive ^^x-i-iarks : 

Four principals verc enthusiastic about tho prop.ran and want to see 
it continued and expanded. Three principals made no coimcnt under "pofiiclve 
rcnarUs." 
nefintivc P.finarks : 

Tv/o principals felt tliat offering extrinsic ret/ards pressnted problems 
for the classroom teachers. 

T«7o principals obcerved that attitudes of teachers toward each other 
needed to improve and tcrchers need to tcan torcther and t7ork norc effectively 
with each other. 
Reconnandatlons ! 

1. Rerove the vord "dlGibllity" when referring to the proe^rsw. 

2. ilorc materials with individualized proprans need to be purchased. 

3. Staff should r.eet nore often to discuss program. 
A. Expand the pronrar'. 

5. "tore space needed In one buildin;>;. 
III. Classroo-j Teachers 

?t03t L/LD teacherp raJc an honest effort to t;ork with clasoroon teachers 
as a team. In sore instances there ^'crc r.isunderstondinrs about the L/LD 
profrarj, but on the '.'hole classrocr teachers viewed the propran positively. 
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no; 

Y<-8 Ho Uocii 



1. Could yet. .-cf* a povitivo chanro l„ tLr attitude 

of the children In the resource roor»? 21 1 

2. scheduling of puplJ.o adequate? 22 



3. n.3S cownunlcntlon hotvecn classroom teachers 

and L/LD teacher aduqiMtc? 21 

A. Do you tfjlnk the proprnn should he contlnuad? 23 



I 

1 

0 



The. clasnroon tcacltors involved directly with the L/LD program vicv'cd 
the pro^^rat. as successful and wished it to continue. They connended the L/LD 
ceacherfi for their help. 
rcp.t^tlve Conrn'»nts ; 

Re^rards vere ncntioned by six clacsroon teachers as being a problem. 

Pour teachers felt that schodulJoR the L/LD children caused interruptions 
to the regular classroom and could be J"jproved. 
RercTicttdat-ions ; 

L/LD teachers and classroom teachers cooperate in givlnr. the sane 
rewards. 

That L/LD schedules be nu-.de at the sane tire clasoroo;n reading levels 
are held. 

IV. L/LD Teachers 

L/LD teachers were ,Ivcn the oppe.tunlty to nakc rece-.-acndatlons rcardlng 
the ptoRran. Sugeesllons that occurcd Mst frequently ,.cro: 

2. :iore group discussions and plannlnp. together by L/LD teachers. 

3. \ore time to visit in other L/LD resource rooms. 

*■ ?or:;d;:st:^j^;T?L'';^:nrL!'''"""" ""^"^ ^-'^ 

5. More tcatn tcnchlnf effort anong l/LD teachers. 
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V. Mtlcr. i 

Toachor aic'ns v-cr.* Invaluable in the L/LD pronrnn. Six aidcc vore 
In the pvop.ran all yc.nr. 

The aides felt that adequate, instruction for pcrforainn dutlcn t;crc 
Riven by teachcrn and principals. 

They rccoTOcndcd tb.at further trainlnr or workshops for air'r.n be 
organized. 

That a guide for af.Ies be Included in the L/LD Handbook which is being 
prepared. 

Aidoc liked worklnii with the pupils under the direction of the teacher oorc 
than the record keopina aspect of the job. 
VI, Child (Question' * irg: 

To get sone Idea of the «titudc and feelinps of the children in the 
progran toward the resource roon and the work required of then, the 
following questlonalre t;as given to the children. 

From their quectlnn.nire vre learned the najority of the children liked tl»e 
resource room. I^ost cJ:ildren w«re anblvalent in their feelinRs In t.»antinr, 
to stay In the resource roon prorran next year and also 50 hack to the 
regular classroom, rfost children felt differently about what they could 
acconpllsh In their .chool work at the end of the school ye.nr ..nd in what 
they could do at the b.rinnlnr.. They felt the work In the resource room 
was not too hard or too easy. All children but four had very positive 
feelings about the ttnchor aides. 
Sumary : 

iiany thouchts ard U\- w«rc plcaned fron the qucstionairc and will be 
discussed at the bcninnloR of school in Aunust. Fron the questionaires we 
know that as a staff v;e need to: 
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1. »'ork on schcdulinc children into the .osourco room. 

2. Consider ways of rcferrlnn to the "L/LD" studr.nco and prop.rar. 

3. Meot r.ore often as a stnff to consider problems, 
g A. »*ork norr closely as a professional team. 

*c 5. Consider the cysten of rewardc boinp used in the resource roon. 
>^ 

O 6. Involve the school counselor in the proamn In tlie schools where 
^ this SCI vice is avnilable. 

S? r, ... 

ea Give teachers wore opportunity for vlcitotion. 

8. Devise t^ays of staff dcvclopnent for classroon teachers. 

9. Delay opinions nbout the developmental pror.ran unCil further 
evidence is available. 

Fron other sources x;e have learned that job descriptions need to be 
clarified. 

That the yearly testinn procran for these children can be loproved. 
That questionaires need to be improved. 

That the oethod in r;hlch questionaires were adni-lRtcred .nccda to be 
improved. 

That the administrative staff need to r.cct nore often to discuss 
problems of the pros ran. 
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1. Obtain the rc".iiUs of a staff mq conference for an LD pupil from 
the teacher supervisor's office. 

2. Read and study the results of the staff inq conference for an LD 

3. Be prepared to an'-.wor thj f.-jliouiny questions about the staffing 
conference : 

a. Did the staffing conference evaluate and identify the pupil's • 
lanrjuaqe disability problem? 

b. Was an individual curriculum program provided? 

c. Did the staffing conference consider all aspects of the pupil's 
development in the evaluation and appraisal process (educational, 
psychological, social, physicr.l)? 

d. Is the recommendation from the staffing conference educationally 
feasible in the educational setting? 

4. Review self evaluation for this objective. 

5. When you are D»'e;:ared, schedule the objective test over the staff- 
ing conference through the t^dcher supervisor's office. 

{Performance Objective 3) 
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l^RiTING EXPERIENCE 3 

It is an appropriate practice in the LD programs today to use a 
staffing conference to complete the appraisal procedures and the indi- 
vidual curriculum planning for the handicapped child. Attached is a 
typical staffing conference summary report for a typical child It is 
the purpose of this objective to evaluate the results of the staffing 
conference, appraisal procedures and the curriculum recommendations for 
this typical child. 

You should attempt to determine if it is possible to extend the 
results of appraisal into a workable curriculum plan or prescription 
for the child. It is also important to determine if the plans presented 
are adaptable In the educational setting. 

In must instances it will be reguired that the pupil be provided with 
instruction that requires new teaching techniques, materials and tech- 
nology for his performance. An accurate method for scoring and evaluation 
must also be determined for all academic activities in which the pupil is 
involved during his habilitation program. 

The objectives for instruction should be clearly defined and the 
pupil should be held to a level of proficiency in oe^formance as a part 
of training for the reality of the regular classroom. Th*-: teacher must 
be the person who determines changes in child perfomanco in the class- 
room and shouid call attention to the ARD committee whrin a cnild fails to 
make progress. 

Please read and study the attached report to determine the results of 
pupil staffing and then evaluate the effectiveness of th^s procedure. 
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FINAL STA^'J- 



I 



asc *?Kir.N-r 



Name XXX 



I 



chocl X X X 



Sex 

Grade 5 



liorn XXX 



i 
I 



ather'c N'at.e X X X 
ddrcss X X X 



Mother's K.ir. • yTY Y 

Tc]f'ph.--;Q X X X 



I 



leferrc*-' by: X X X, Teacher 

XXX, Special Tcachur 

XXX, Princip.nl 

XXX, Contact Person 



Date Ucf erred: 12/lO//'.n 



t'robltr. as Referred: 



I 



i 



I 



I 



ucause of failure to achieve in school, cmocional problems, and unable to relate with 
eers. 

ascription of Individua l; 



3l| X X is a noat, clean, physically ar tractive eleven yccr old average hcir,ht and 

Height • During initial contact, this youngster v:as very sullen, somewhat hontile, 
esistant, and exhibited poor eye contact with the e>:r.miner. This behavior v;as less 
dbvious during the second tcstin^'* period. His f^^^achers; described him as beinji 

Iyperactivc and nervous. However, on a orc-to-cne basis during testing, attcr.tion 
pan appeared within norr.al li:r.its. 



hyslca! ard Heilth History : 



he r.other reported: XXX crawled at about six months and walked alono ni about 
eleven months. He has had very :ew childhood diseases. However, his r.otiier reported 
|ie had "soxe type of fever". 



tfearinj and visi.zxx are apparently r:T.al and thrrt- is no history of Kvizuros. The 
xtent of serious injuries was a *'bur.p on the head and a split tonrjuc". 



^;rs, XXX also repcrtcd that XXX "cries v;hjn r.ad" and he has a speech problem only 
n that he canr.ut pronounce scrr.e words eaiiily. 



e haj; bacn prescribv;d 23 mprr.. of atarax twice daily whic!» bar prrdu^-td a definite 
cfalnir.g effect. 



a'-.ilv S:'^u-\:ion: 



I 

ll 

IerJc^"*^ '♦ll. X X X wc-r*? fn? crvii vod j:ovrT.bor 12, 1569. Albo pr< s'>nt wore Mrs. X X X, 

T" 1 



X X ir, the seccnl of four chil'.!ren. XXX, age twelve, is in the sixth >'r-vdc; XXX, 
eifht, is In ihi s'. ror.d -va'ir: and X X X, ar.v seven, is in the first prarle. The 
athi f is a &'.;lf '-:;r..plry.-"i cf'*".ont cctit;. actc-r a:u! thu r.o". i'.-i 1*5 a houst-wifri. 
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Learninx3 Experience 3 ^j!^^^^ 

Hiut Si.ilf 'U'\.Yi (oniifi. ! . CO* ril."i t m 

Case No. >::.;•:->.::::->::.::■: ^ 

S;.hocJ \*i!r^t , .-.na Mr. I.ouin c;J,Mv;r, j u-.^il .\;n*.*t'?al Ttir.. 'ihr int .•.-vifv i.. )• rhjcc it, 

m 

Mr. XX X corplctc.l the 5th ?r,i !c. ap.- 3^. Vr:i. X X X ^cn.p3rtH 7th nr"du, .nj-. 'iO, 

Mr. XXX v-s not proscr.r durinr. ih: co:r.p^r'. c inccrvicv porloJ. Hov^cvpr, l.c o'lc! arrive' 
hone In ti-e for a brlwf ct.'r.frr:r.co . Ho v.'a.'; cxtrorjc-l v ncxvc-.:. (co'-ld nrr. sit dc-.-n) 
durinf, ir.tervir-..'. Kc r!c:-.cribcd >! A X as bcir..? r.vrvour. - >.tjtcl:\- this fro- hx-:.". 
Mr. X X A said he had alrays had a great deal uf trouble vith i;jn-cr.sn..-.:3 as a youth. 

Th« father Is .so'-.c-vhat i-.-.aturc, in^cturo, an>:ic-j^, f^ariul .i.-pendont his wife 
to care for faniJy problcr.s. Mr. X X X likes to ride hor.«ts (tvns 3 ct this time) - 
this interest vaj often referred to during our convcica.tio:;. He has little insight into 
his son's problem. 

Mrs. X X X - as able to talk about the intr{;-f anilJal patterns of her hone. She sees 
herself a^ the parent -.-ho tend -, to about everythinrr - vith liitl<! assistance. Her 
husband is dcsc*-ibed as "a ijood ran vho worV.s hard". One gets the impression that 
this is "a good life" for this couple. 

One suspects this fanlly finds the action and activities of driving a r.ev car, riding 
horses, and earning a living to be very satisfying, that little energy is Invested 
in genuine ccnr.uniciitior. irvolvini; v;irious faaiily ner.bers. 

Health! Parents agreed to a cor.plctc physic^il for X X X Dr. X X X was furnished 
fqrn letter. 

Peer ReUtionshi ps; He usunlly plays with younger children. 
Siblings ncl>uionshi?s ! He jj^ays well with brother and sisters. 

ft 

Interc-?'. - A ctivities ; He lil'cs to go v;ith his father to ride and feed horses alr.ost 
every night. He lihcs to help his father on the job - takes interest in this. 

Discipline ; He is somewhat srnsitivfc to father's '-orrection. Mother said she could 
"whcp the daylights out o: X X X and it don't do no good". Parents frecuently remove 
privilege? as a r.car.5 of punishr.jr.r . 

Fduc a t i or a * H : s t o r v : 

XXX did not attend kfr.Jtir.-.'ir i- r. . lie cnrcrt-c .-chcoi at tht- a-^o. cf six and entered 
the X X X Schools in t):o scconci f;r.'. i^. Kc rep»-atcJ t]jc iJr.st f.r.tdc due to ir-r-aturity 
and .ilijrt atter.: vn span. 

In the past, grades h-iv».> been cGiisi- ij-iuly belni; average. He \rorks ir; Vw-ttor. groups 
In rcadir.j;, jpr.llir.i;, and r.nlh. 

Mr. XXX, School Prir.cip.il, voportij: "Found in f.irls' rostrorr.". "Often fi^-.hts 
with other loyc''. "Will take tnirps tl.at dc not l«Uc:i,'. to hln". 



ERIC 



«:oN.*ii»i.;:i ;ai. 

^ ««* 

iHiiirJl Analy^i'i oi Rt adit*..'. Difliculty; Orr,! !!i ch.uils.n i:.\nr;.in.jc jon; i:opr,v.n Auditory. 
Oi«jcrJ:-.inatifti; MocLim Vtr'ul I .nn,'u.i.H' Ikvi Jor;*.';nr ; Kophurt Pi-rct ptuaJ Surviy: 
Hljnojft Test c£ P.iVchohr.; u;scU .^hillr .icl : .';L'nr-n VisunI '.cton! lov. T'/st ; hcivJor- 
Ceot.-.li; I.ccry-r.i'.l-tGniea Tt:Ht of Vii,«ial Motor I:;tcsrar aon; Cor.dtnou<, :i-l!.-irr is Prnv- 
A-*!*ir.; •.•.'cschlcr Inie i 1 i>',c^ncc EcjIo; Gray Dial Kciding Tust; "'i 'XcJ J.nr...-oM!: proicttivc 
dr.ivi-'jj;s: Thc::i.;tic AppercepLion To:-t. (Contracrud Porscha.-.h ~ l'.C!idc-r-Gc5tf.U ) , 

Te s L k'-'>ul»?;; 

Ek »" lor tier, of tV.f.> oral mechani*..- . revealed i\ui:. lahi.il, d*-n*.-.1, rolatal, velcpharynt'(-.2l , 
ini scrvjciurts arc well dcvfl.?rc'd vtn<? functunir.; ai.- • ..-C(:Jy . Sea: tissue 

was clsCivcd vT. the Mipei icr-«nt.erior U.^iuU (!:on.^u?) surface. XXX reportt j that 
biffotc starting scf.col, ho tail off a ladder, bu.;.pod his he:\A and "bit a hole in his 
tor.i,v.c". Lateral lingual r.over.psr.ts appear .-tr.c.Iiat awkw&rd; however, dladochokinacic 
(rapid novcr.cr.t) ratas are m tl'o average range. If a n^.tl innervation problem, docs 
exisr, due to traur.:* to the tongue, XXX has conpcnsatcd well; there were no arti- 
culation errors noted in running speech. 

XXX perfcrnance on the l.T.P.A. vras generally lou. His ccnpoisitc p?ycholinguistic 
age tested rs 8 years, 9 r.;onch3. Strengths include visiual demure, the ability to 
ij^iiiify a whole object frtr. an incomplete vi';ual presentation, and verbal expression. 
I^eakest porfnrranccs were in the wircas of reception of au-iitory and visual stinuli, 
and auditory association, the relation of concepts presented crally. Scores on the 
auditory association test often coiroiate highly with rental afie. His low scores 
in visual - and auditory - sequential nenory predict reading dif f icultiest N'aturally, 
$?OTie of the poor perf ornar4ces at the associativ:*, integr-ifive, and encoding nay be 
attributed to the poor decodi^ng abilities at the bariC level. Auditory decoding 
proble;ns r.ay be due to a poorly developed receptive vocabulary vhich may, of course, 
be partially due to his hcr.e enviror.r.cnt . Thl^ disability could cause difficulty 
in following iiistructicns . Visual decoding prcbiexs, o\\ tl.c other hand, tnay have 
resulted rren lack of visual s:ir.ulation (pjcture book^, puzclos, etc.) at hone. 
S,.ch a probler. often results in poor descriptive abilities and poor rpa.:ing ccrpre- 
hensi^^n. Auditory as*?ociatior. v.^e^^knesses aNo contribute to a lack of understanding 
c£ dircc-tions, to giving foolish answers to questions, and problems m abstract 
reason ir.j. 

X X X is f linctionir.g verl^Ily at: che 9-0 (C.A. 11-Cy yens level acccr.linf, to the 
Jlechv;. Sc'tle. Scores here cm bt: hi^jhly influer.cei by the socio-ei-oncn:ic level of 
the hor.e • 

Auditory discr ir.matlon ability for fine sound differences is excellent as sho^'n 
on the V.'eprai. I)iccr in-.naticn Test. 

Moncciilar a. id biviocuL'ir oc.Jar ;jt:rsuit app.v^rs norr.^.l in all plani-3. Result<5 on 
other Kcpj.nct .nc t: ivit los sln^'^j tiiat lalcr.il il y is vol! o<=:tahlirKo'.^ to tht? ri?ht (both 
1 ii;ht han.i an J prt* i •-rr . huvcver, it. a;ptjari> t...i: t;.v J<:fi < yc is pre: erred, 
hil^nc?', pust urc, body ina>e, and visual -notor intcj^ration Lasted within nornal 
limits*. 



TIjc Ft:frv-P.» ktfnica Dev^loonentai Test of Visual .VotiT Tntvpration reveals that 
visual perceptual <tbil.iiit*s and notor bt^havior are well inK ^.iated. The age 
cgj^Q' nt scc»rc* obtniuiu by XXX v;a , 13 yeais, 8 r.cnihs. The ri sr.lts uf the 
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Viui\ fini »:•;•.. I f Com tt.ii* ii < m' . ttii - .-f • r 

o.. >•>::<• .-..x-vo: ^ ^ • ' ^ 

hfmlir.(:i.M.,lt inU;.nrc cV.i thi.: cl.fU! is f i,nt cionin,.. at ajn^ic-d; .air- !y tcn.rih 
eiai'c icvcl In visual an.'.iy.As and rotor ctFro.lt'clion. Tht- '..-..'ttrr r^-orc on th.- 
Bcory r.:.:y pot... .!,]>• be dti. to the hij-hly fliiM.Murod forrnt ol tJ.i'i instrur-nt . 
r.'OUoiv.1 indicators on ti.o Mt-Hcr au.-.M that >: M >: h,.-. i.i uJyivo and e>.pJ'.slvo 
U-nuontiefi, a lov !ii'srra::.o;i toicji;nr«, and tt;:d« lo tr^.v... in "acting cui" 

fic.int cifiicuity an visu;.i rur.ory alility. * . 

IntcUigfjncc - Itpper Units cf the l»ull :;onr.al Uanj:e (Verbal 1 .n. 87, Poi-f or-ante 

•ill n ^'^^''^^ ^"^^^ ^"^"'^ scatter on the Verbal iJutt-^ry xws mild. 

The P»-nar:-.ar..c Sntu-ry had nocU-rata but vMcr inter .cci.t tc.-.ucr as a con- r v:cnc'-- 
of tf.c i;ca]eJ score of 5 cn ceding. Intra test scarto: was prc-v.-lant vuh the 
lr.t«.rr.?.:io;; s;.:.».ojt. InHjvidual subtest sccrcs; appear o:j th:« attached si-.oet. 

Strengths appj-:r to be in thf follovinfr areas; 

1. CorsRCr. sense and practical w^lucs 

2. Socia?. kmr.-lficije cn-J d situ rcr re'.-ardin?, social rolaticnRhlpt: 

3. Thinkin;-. vhcn deFe.ndcr.t on a highly structured, consistent and sirrpllficd 
proced'ure. 

Veaknt'sscs appear to be in the foiiov;lng areas: 

1. General anxiety cnJ apprehfcnfjion 

2. Lack of self ccr.trol 

3. Mental confusion dut to l.-.ck cf r.enial control . 

A. .'.bsentncss or Uck of awaientHS, to surrouniir.g and J^clail 
D. Inability to exert concentrated effort for an expected length of time 
appropriate to h^s aj^c Itvel 

6. Inability to organize and plan multiple materials or elersnts 

7. Poor ::.enory and rer.cte recall fu.ncticning 

8. Under stitndir.g verbal and ibsiract co:.copta 

The a?;::eK*.nsicn and anxiety apparent during the initial cfstl- •. di-i not subside 
to a r.inir.3] level until r.id'ay through the tt..stir.g. Althuu?;. X M y. eventually was 
trustii-.f. cn-'u?.:. to rclriX and tnjoy the attcnrion and a:tivjty cf the testing 
situation, :.t is felt tc have hr.d sor^e irlnir.al affect upon the scoring. Appre- 
hension, nencal conf^^ion anr. r./ nr-r-il lack of ir.fv7,ratcd thin'cing, appear to be 
r^'strair.irj tVt- full u^-t of an ir.tvllc rti-.-.J ps-tcati-ii i:o-.c-.h.v. hi^'-.t r than that 
nsasure' by cvc aISC. 

The Eenlcr-''.•^;talt vas a serron^ •i''.::i: irtraticn for ccr.paratlve rurpoyc-s but was 
lover in p*-rr ...•:r.:ir.cc- than th.- fir:;t tesr . Tot t-rrorr. yitl- f d a perforrur.ce cf 
approximate :-.^-3rd grade Ifjvcl. T'.^.d was evidence of poor orTanization and 
pi-.r.ni:.^' , un.; lo'.: frustration tol'-".nKe throughout tvst. The errors vidf 
wcie ill sic -if ic-r.c of nu5.sihle or^'uniciry and our<.:d« ntrrai lir..;t.s for both 
intf I Hgt . 2r.d chronolc^ionl ;i(»e. 

Iisconsistt-ncics arcng teste, perfornance on the HenHc r-Cestalt. , evidence of rixcd 
dos-.init.'.:e btrvftn rye (lett) and linbs (ri^:ht), as well as p.- .t physical difficulties 
givo sij:- It leant woipht zo possible organic iiy. A neurtOopiial evaluation w.is re- 
quested by ti;»- PupJi Appraisal Tean but did nor dciC with li.c arproval and ccn-jont 
of tht X A X Uinily. 

^ - . 

ERJC ^'•'^^^J ^f*"** H'-admp It si yiel icti «n arrroj:i"ate gmd*' cqulv. I. :;t of bttginninj; 
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Ciht' No. >:x>: >:x::-:c>:-: BB** ^ 



M.fi ik'K.it i....tuM. • ^i.'x tiSfi^^ cu::i ia;. 



3rd i'.r.v'i-. (V. ,u t "f vis.'f).- C"' . I j-jui.'; .ivj i-nroJ to !><.• oi tT'^ ki:w!a. C.:ir (•]("•' r.- 

void as pltiul, c.nit.:irv» ihcy J..; ictur of a vord, thtruly cii.itv.iJ*.". tho v/or-i ' 
(The for The.:-.), of snb-.tiluL ir.i' ar.f thcr Jcrtcr for It (Ban,-, f.-r Ka-.rl), -..'tire crl.c r 
■forns ci tivorj., nJ3 wit*;: Lhc- cii'iir.;- loitur of thu word it:volvv.i. Tnc: Durrcll 
-Indicnlcs wcaV.ncr^s in the area ot ci/.^ rcht-nr ir n. 

Projective Palo Kevc.T'ccI: 

1. X X X stronply d*jsires a clc1^•.o, vaia and unccnc'iiiouoJ ly aocij^tjp.s relation- 
ship of his parent s. 

2.. X X X pcrceivf:£ the r.ijority of his needs as nsr. luu^a-vtocd by i:ls parents 
and unr ct by tht-n. 

3. He dcsirefs r.ear.ln:;f".} ar.i! i.:\ti^fyird re3ations»liips w.:ih pcurs. 

4. X X X is a very dopGncIcr.t hey, who is very apprr hcnsiv.. ly scGking security 
fron others and his envircnriont . 

5. X X X feelj alone In a col;!, fcrebodinj;, hostil'-* world. 

6. His ncgativt and srlf-defcnting behr.v'^nr is a rclnfcrcerr.snt of his low self 
concept and atter-.pi to rer.ain in contact with his rnvi:*cn.-nent , rather than 
being ignored. 

7. When under r^^nl or perceived stres::. X X X has vcrk erotional and xnental 
control of himsulf. 

8. X .X X thinking nnd jud:v'icr.t a::poar to be freo» cnt.Jy nor. -Inte-gratod and 
functionally impaired. 

9. In a highly structur*--! sil;:*iti':n r.inus cxLr.uu ous stir.jli, and e:-.otional 
stress t X a a can more fvliy utiliiie his pctoncial. 

In surT.r;tion, X X X if; a hiehly an.-. ious, apprc^hciiriive ar 1 fear: .J younj! boy who desires 
meaningful and i\;t isfyir...; r* lat i c:.: vith ac ;!:'; anc' poors hut haJ5 net bcrn able 

to attain t:>:r. Although I.is ,>.*:v.:.-l sbiliiy ir. avorni;*'* >' X Y nui! t-rs oi^nificant 
iTpairr.nt t:> intcl:e::tv:a 1 : l . ; due t - t-'-.^: j :c ; a:i,:/-,r cr;:;ni:: :;..:;crs. 
Con?vci:€nt !y , a c ic r. :y.it v.. . . .it : as not m.^iJ}; 1 poi-r.tin! vi 1 1 n-.:: until his 
othcT ixp-'C:. li:^iud ;;b-.:vc nrv rat to a nore \^.\\.: ^: -^.'i ?vy ci. . Wit.hoirt a nfi:rolc^i- 
cal, the. jw^' f.i^lity avA oxtor.t. o: ncvUMlo*;!' a : invoj vci.Ant c;*.::ict ho appropriately 
eva luUci . 
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DISAblilTY 



RF.COMMi'r'nATlOM 



MATKKIAL 



Anxious - Apprphensivt' 



1. Subject nf.tter r.ecdc ic be ptai*od 
to his level of achicvercnt . 

2. X X X's self r.stcpta and self concopt 
are cxcreaifily low. Pcsicive roin- 
forcenent from ichool personnol at 
every honest opportunity will holp 

to strengthen a hcali'.iy et-if respect. 

3. Teacher guidancp and support in his 
in his social relationship.^ vith 
peers is needed. Ir.prover.cnt can 
be niado through: 

a. Teaclier's projecting respect 
and acceptance of X X X. 

. This will bo conr-unicatcd to 
and received by the class. 

b. Teachers can find opnortuni tl«s 
to call attention of the class 
to his strengths and achieve- 
ments. 



tacU of Self Control 



ERIC 



Teachers could struct uro place- 
ment in group nctivity with 
receptive ptors to provide* p:\si- 
tive buil'iirg of pt€»r rolati'n- 
shifts. 



1. Special teacher? for the Fr.otionally 
Disturhfc! and Minir.il :;rain Injury 
classes n.ay bo re- •> v.;rco 
persons- for in.^t rue rfjr. : '\TerlaT:7, 
methof!s un l tcciiniqi:i- s . 

2, The sc'.nol v;ill nco ! to svt firn, 
well defined liriiLs for X X X, hut 
allow frecdon to rctjpcx'.d within 
thovse lir.its. 

3« X X X suppresses a .^reat anoiint of 
underlying hostility as a result 
of frustration, fo«^-ti*rod by lack 
of academic success, l.uk of posi- 
tive reinforcement from honio or 
school and non-retMCding so.'i.i] 
relationships. To provide an 
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BtSt COW 



67 



OlSAUn.ITY 



tack of A'..*arcnGss 



nability to Exert 
'oncfr.tratcd Effort 



nalility '"r^r.r.i.-.o 
ui Plan ?:uiti?le 
^tcrials or Llc-.cnts 



an appropriate cutlet for thao 
fctilingr, the school should 
seek to provide X X X vith an 
opportunity to discuss fcclinps 
with an et.-.pathciic r.;alc aUult 
at school. School personnel 
noed to cor.-'-.unicjie their fcel~ 
inps or accrptance and rejipcct 
for X / X as a poiscn apart 
fror succtssful or t:rsi5uc:cssfu.i 
perfcrnar..:c». 



1. Gross nc^gative btihavior cannot 
be ignored, bxit irrelcv.-nt 
negative behavior should be. 

2. Directions should be short, 
given one point at a tine, and 
presented both orally and in 
w-'itton fern. 



1. A presentation of r.atctii-ls and 
assign: •.<^r.:s in a clear, simpli- 
fied but t'f.oroup.h rir.nor and 
with a r tr.ir.ur. of vc-rhal dirt - - 
tions s'.vi!:ld be r.cre ccr.rrfhpr.- 
sible to X X X. If possible: , 
directions and assiy.r.r-nts 
could be given in par:s, rather 
than as a total. 



MATKRIAL 



I-isify 



1. Cor part-, cwr.cr.»sc ar.»! 

r.at»— ialr as rcl.it.. ! to su'.jtv;t 
renJ . 



2. Clasfaify oHjo-t;>, pictt:T«.F, and 
other naterials in rt-^ard Co 

source:; . 

3. Lnarn the •ntopv: of T.a!*.inn out- 
lines of ::.itcri.ils crvtrc^. 



1. CL-nct-ptual Skills 
SfctiL-n. Vhc P.-T -.cd li - 
a t Ion 01 Lf. r!'. ! '..e 
i>i«;a?.i : iTiv - 
< Kea r o'lTpubli e h c r s ) 

I a n £1 \--^.r P rji . • r . . - 
<Kra:i!;i in i'ui : ion) 



Sericr[ 

(Ar-.erican Ed-jcaf.-r 
Puhllc.if lor.s) 
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DISABILITY 


RKCOMMflNnATlO:-! 


MATHIilAL 


Poor Mcr..c»ry and 
Kenotc Uccall 


1. Imagcj? (nuvibers, pictures, 
letters or words) can be 
projected on a screen to 
develop memory. 


Km. Tach X Tachi«:t05:cope 
(rducatiof..ii Dovcloo- 
mental I.aloratorioi;) 


Auditory Perception 


1. Listen to rhyming words 
or Jinplcs. 

2. Identify vords with the 
same sounds. 

J. xavniity v/OrCS WICH 

different sounds 

A. Identify beginning sounds 
that are similar and 
different. 

5. Identify rhyming objects 
and pictures. 


50 Word Cards to develop 
au'iitory and viauf»l 
dijicr jninatlon of. sounds. 
(Stcck-Vauphn Co. 

P. 0. Box 2028 

Austin, Texas) 

Sounds I Can fear 
(Scott Fort*:::..»n Co. 

A 33 K. Eric Street 

Chicago, Illinois) 


Visual Perception 


1. Find sinilarities in 
words. 

2. Find root words. 

3. Work with compound words. 

A. Linguistic approach found 
in prograruned readers. 


Phono Word U'hceJs. Set A 
Phono l.»ord Wheels. Stc D 

Swff jyos 

(Steck-Vaufhn Co. 
P. 0. Box 20028 
Austin, Texas) 

Prcgrarjned Reading Series 

Word Tachistoscof OS 
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KST con mmi 



1. Intcn9ivc x;ork vlth the fnnlJy in dcvtiloplt.^ thrir imifthc into X X X's abllitirs. 
and acadt:::iic and personal pro&lcms. 

II. A confevcnco i;lth parents and school rcprii$?tj;uai Jves should be. heJd to inform the 
par«nts of tho planned cournc of action by the school to assipt X X X. Letters 
D » G below, should be prftscntcd as information gleaned from the- appraisal r.nd 
discusFOd with parents. A follovr-up conference bistv;ccn school and oaver.ts should 
be held one nonth to six weeks later to reviev; doveJor/.onts at scj.ool. 

A. XXX docs not feel close to his parents because he does net feel free or 
comfortable to express his concerns and feelings. 

B. XXX wants to feel close to his parents but he feels they do not understand 
or accept him. 

C. XXX feels very alone and desires friendship and cor-.panionship with his 
pefers but is afraid he will be rejected by them. 

D. Real or imagined er.otlonal stress or pressure prevents XXX froir. using 
good judgement. 

E. When he is given large ar.oimts of inf crrntion to aboorb at onf time, he 
bccones very confused and cannot think clearly. 

F. XXX is easily distracted from a tas.: or thinking, hy the sight and sound 
of thixigs and activity around hin. 

G. XX:< must have a way to express his nnj;er ar.d ros'^nrr-.-.-nt or he •.:ill do 
inappropriate acts as a t:'jr stitute. 
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NAME 



SCHOOL 



XX 



AGE 



11.5 



GRADE 



KIT U, Learning Experience 3 

TESTS ADMINISTERED AND STATISTICAL RESULTS: 
Wechsler Intelligence Scale for Children 



Wechsler Adult Intelligence Scale 



VERBAL 



i PERFORMANCE 



TOTAL 10 87 




STANFORD BINET INTELLIGENCE SCALE: 
COMiMENT: 



CA 



BEMDEP-GESTALT: SCOR E 5 C A AGE GROUP MEAN SCORE 131) TO 

Approx . GRADE PLACEMENT 2nd"3rd NO. EMOTIONAL IIliDICATORS 2 



GRAY ORAL READING TEST: SCORED G.P. 2.9 ACTUAL G.P. 5th 

COMPREHENSIO N 60% E VALUATION More like early 3rd grade level 
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TEN KIT 12 
Components of Accountabnity 

LEARNING EXPERIENCE 4 

1. Obtain the completed copy of the Psychoeducatlonal Checklist 
Report from the teacher supervisor's office. 

2. Read and study the data provided on pupil program placement. Learn 
to apply the LD pupil data to this particular report form. 

3. Select the best possible program placement for the LD pupil from 
the data provided. 

4. Review self evaluation for this objective. 

5. When you are prepared, schedule the proficiency assessment over 
pupil program placement through the teacher supervisor's office. 

(Performance Objective 4) 



TEN KIT 12 



Components of Accountability 

LEARNING EXPERIENCE 5 

1. Obtain materials on LD pupil progress from the teacher super- 
visor's office. 

2. Read and study the data provided on assessing pupil progress for 
LD pupils. 

3. Be sure to note the various kinds of information used to assess 
progress. 

4. Review self evaluation for this objective. 

5. When you are prepared, schedule objective test through teacher 
supervisor's office. 

(Performance Objective 5) 



TEN KIT 12 



Components of Accountability 



LEARNING EXPERIENCE 5 



Bin has been 1n the Plan »B" LO Pilot Project for nine weeks and 
is now being evaluated by his teacher. You are to look at the data on 
Bin and try to determine If he is making progress in his habintatlofi 
program. 

The f on owing summary reports are available to you after Bill has 
been In the program nine weeks: 

1. Form A School Behavior and Attitudes 

2. Form B Social Behavior and Attitudes 

3. Form C Academic Achievement Report 

In addition to the summary report for each quarter the teacher Is 
expected to administer a diagnostic or achievement test as well as 
teacher-made tests and keep dally work samples In basic curriculum areas. 
The teacher In this type program will hold a conference with parents 
and eliminate the tradition of giving a letter grade in reporting to 
parents. These summary reports will form the basis for counseling with 
parents and other significant publics concerning this LD pupil. 

The teacher will keep records and a summary of proficiency In order 
to determine If the objectives of Instruction have hvon attained. The 
teacher should have these records plus the psycho! ocji c al , social and 
health evaluations available In a secure place in the resource class- 
room. The teacher Is the crucial pe«^son responsible for evaluating the 
pupil's progress and should be able to pinpoint on a dnily basis the 
pupil's status within his own habilitation program. 

The teacher should be a member of the ARD Committee and should help 
in each staffing of the LD pup*l. She will be the person responsible 
for implementation of all individualized therapeutic instruction 
recommended for the pupi 1 . 

Evaluation must become a part of the teacher's regular classroom 
activities. 

The teacher must be concerned about cognitive, affective and motor 
development of the LD pupil. The teacher will engage in a counseling 
relationship with pupils 1n an effort to improve academic wo«^k, pupil 
self image and motor performance. 

Keeping of records is a difficult task and the teacher should find a 
fast and economical way of accomplishing this task. If she has the kind 
of materials suggested above, she can recommend best pupil placement. 

Examine the following summary reports carefully. 
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School Behavior and Attitudes 

Name of child 



Bill 0. 



Name of teacher Betty S. 
Date 





1 none 


seldom 


often 


^ usually 


other 


Fantasy 






X 






Idle Play 




X 








Cheating 






X 






olufflna 






X 






Time Kinina 






X 






Distracting 




X 








Destructive 












INTEREST SPAN 


5 min. 




10 min. 


, 15 min. 


20 min. 


30 min. 


X 




1 






USUALLY 


excellent 


good 


average 


poor 


other 



POSTURE 

ATTENTION GETTING DEVICES 



(a) Disrupts class (b) Baits teache r ^ (c) Asks Inane questions ^ 



(d) Informs on peers 



(e) Other (Identify) 



excellent good little none 



BEHAVIOR GROWTH 




COMMENTS Bill has shown growth in school behavior and attitude 

during this quarter, but he still has adjustment problems 
that affect his learning. 

ERIC 
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Name of Child Bill 



Name of teacher_ 
1. FRIENDS 



Betty S. 



FORM B 

Social Behavior and Attitudes 

(af&de ^_ 

Date 3-15-72 



Fourth 



Bin sometimes plays with Roger I. but he has very 
limited successful peer contact. 



2. SOCIALIZATION 

(a) Spends most of the time with other children 

(b) Spends little time with other children 

(c) Avoids being with other children 



3. GOOD AT GIVE-AND-TAKE 

4. FOLLOWS RULES 

5. LOSES TE^fPER 

6. USES VULGAR OR 
PROFANE LANGUAGE 

7. DERIDES PEERS 

8. DISCRIMINATES AGAINST OTHERS 

9. IS A GOOD LOSER 
10. TELLS ON PEERS 

n. WANTS SPECIAL ATTENTION 

12. WANTS SPECIAL PRIVILEGES 

13. RESPECTS AUTHORITY 

14. SOCIAL GROWTH 

15. COMMENTS 



At Most of 

Never Times Usually Time Always 



(a) excellent (b) good (c) little x 

(d) none 

Bill has made some progress in social behavior 
^.nd attitudes and hp see'^s to be more intere sted 
In estobl ishing good peer relations.' 



ERIC 
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TEN KIT 12, Learning Experience 5 

Form C— Academic Achievement Report 

Name of Chil d Bill D. 

Name of Teache r Betty S. 

Date 3-15-72 



1. 


Beginning Test Scores 
Date 


Final test scores 
Date 


READING 


I Gray Oral - 1.4 
WRAT - 2.8 


Gray ora^ - 1.6 
WRAT - 3.0 


ARITHMETIC 


WRAT - 1.6 


WRAT . 2.0 


LANGUAGE SKILLS 


spelling - wftAY - 2.4 
PPVT - 28 %tne 


Spelling - WRAY - 2.d 
PPVT 34 %t11e 


STUDY SKILLS 


1st grade 


2nd grade 



2. MOTIVATION - High Average Low x None 

3. FAILURE COMPLEX - High x Average Low f^one 

4. SELF CONCEPT - High Average ^Low (or poor) X 

5. SPECIAL EDUCATIONAL TREATMENT NEEDED FOR THIS CHILD 



(a) Individualized program x (b) anxiety-free no failure program j( 

(c) multl -sensory approach x (d) sensory motor exercises x_ 

(e) special subject exercises (specify) study skills 

(f) special environmental considerations study carrel! 

(g) other differential treatment extra teacher support 

6. SUGGESTED CLASS OR SCHOOL FOR THIS CHILD 

Bill D. should continue In the LP Pilot Project and should be 

considered as having average potential. He has begun the process 

of habilitation with limited success. • He will need intensive 

treatment over an extended period of time. 

ERIC 
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Components of Accountability 

LEARNING EXPERIENCE 6 

1. Read and study the staffing conference data used In learning 
Experience 3 of this kit. Devise an appropriate report form to report 
this data to each of the publics listed below. 

2. Schedule role playing activities using peers to demonstrate 
reporting to the following publics: 

a. pupils 

b. parents 

c. classroom teachers 

d. administrators 

e. allied professionals 

Schedule place and time for your teacher supervisor to observe you 
In each reporting situation. You will be evaluated In each case on a 
standard checklist. 

3. Review self evaluation for this objective. 

4. Schedule a conference with your teacher supervisor to discuss your 
proficiency for this objective. 

(Performance Objective 6) 



ERIC 
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C omponents of Accountability 



SELF EVALUATION 



For each question below place a check mark In either the ^ or no 
column, depending upon how you would rate your understanding or skllF" 
referred to In the questions. Each ^ response Indicates your readiness 
to proceed- to the next step; each no response Indicates your need to review 
the learning experlence(s) for the performance objective to which the Item 
Is keyed. 

Performance Objective 1 
YES NO 

1. Have I obtained the materials to be used to evaluate 

pupil progress In basic skill areas from the teacher super- 
visor's office? 

2. Have I completed the learning experiences under Performance 

Objective 1? 

3. Was I able to get the required Information from the forms 

provided? 



Did I understand the criterion measures represented by the 
various forms? 
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Components of Accountability 



SELF EVALUATION 



For each question below place a check mark in either the or no 
column, depending upon how you would rate your understanding or skilT^ 
referred to in the questions. Each ^ response Indicates your readine.s 
to proceed to the next step; each no response indicates your need to 
review the learning experience(s) for the performance objective to which 
the item is keyed, 

Performance Objective 2 

YES NO 

_ 1. Have I obtained school-wide screening data for LD program 

development from the. teacher supervisor? 

2. Have I completed the learning experiences under Performance 

Objective 2? 

3. Have I answered questions a-k under the learning experience? 
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Components of Accountability 



SELF EVALUATION 



For each question below place a check mark In either the ^res or no 
column, depending upon how you would rate your understanding or skllV 
referred to In the questions. Each yes response Indicates your readiness 
to proceed to the next step; each no response Indicates your need to 
review the learning experlence(s) Tor the performance objective to which 
the item 1s keyed. 

Performance Objective 3 

YES NO 

1. Old I obtain the staffing conference materials from 

the teacher supervisor's office? 

2. Have I completed all the learning experiences under 

Performance Objective 3? 



TEN KIT 12 



Components of Accountability 



SELF EVALUATION 



For each question below place a check mark in either the yes or no 
column, depending upon how you would rate your understanding or skill'* 
referred to in the questions. Each ^response indicates your readi- 
ness to proceed to the next step; each no response indicates your need 
to review the learning experience(s) for the performance objective to 
which the item is keyed. 

Performance Objective 4 

YES NO 

1. Have I obtained moterials for this objective from the 

teacher supervisor's office? 

2. Have I demonstrated the use of the standard checklist as 

a criterion measure in making pupil placements? 

3, Do I understand the bases of pupil placement using the 

data provided on the record form? 

4. Have I completed the learning experiences under Performance 

Objective 4? 
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Components of Accountability 



SELF EVALUATION 



For each question below place a check mark in either the igs. or no 
column, depending upon how you would rate your understanding or skllF* 
referred to in the questions. Each ^ response indicates your readi- 
ness to proceed to the next step; eaclTno response indicates your need to 
review the learning experie fce(s) for the performance objective to which 
the 'Item Is keyed. 

Performance Objective 5 

YES NO 

1. Old I obtain and use the LD pupil progress data from the 

teacher supervisor's office? 

2. Do I remember the various kinds of information used to 

assess pupil progress? 

3. Did I complete all learning experiences under Performance 

Objective 5? 



TEN KIT 12 



Components of Accountability 



SELF EVALUATION 



For each question below place a check mark in either the yes or no 
column, depending upon how you would rate your understanding or skil'P 
referred to in the questions. Each ws^ response indicates your readi- 
ness to proceed to the next step; eacTTno response indicates your need 
to review the learning experience(s) for the perfonnance objective to 
which the item is keyed. 

Perfonnance Objective 6 

YES NO 

1. Did I obtain materials on counseling and reporting 

through the teacher supervisor's office? 

2. Did I set up peer role playing conferences to demonstrate 

counseling skill? 

3. Did the teacher supervisor evaluate the peer role playing 

activity using a standard checklist? 
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Components of Accountability 
PROFICIENCY ASSESSMENT 



Performance Objective 1 

NAME DATE 



Proficiency requires that the student perform at the TOO percent level 
of accuracy on the following test over criterion measures for assessinq 
pupil progress In basic skill curriculum areas: 

A. Five Item True-False Test (Place circle around correct response.) 

T F 1, It is essential to know the scores on daily work for LD pupil 
programming. 

T F 2. It is essential to evaluate the silent reading abilities of 
LD pupils. 

T F 3. The use of both achievement and diagnostic tests are essential 
In reading programming for LD pupils. 

T F 4. It is not essential to use the above approaches In programming 
for other areas of basic skills. 

T F 5. Written expression is dependent on psychomotor skills. 

B. Five Item Matching Test {Place number In the blank before the correct 
matching statement.) 

1 . Standard 

2. Work Sample 

3. Positive Score 

4. Entry level 

5. Habilitation Program 

The curriculum designed for an Individualized Instructional program 

in basic skill areas. 

A level of performance or production used to evaluate the performance 

of LD children. 

^Saving of typical representative daily work sheets of individual 

pupils. 

^Scores that show progress or give affirmative interpretation of data. 

^The level at which the pupil begins his program in each basic skill 

area, ^ 



Tl.N kit 12, Components of Accountability, Proficiency Assessment, Performance 
Objective 1 

C. Five Short Answer Items (Write thf correct response for each question.) 

1. Readinq writing, spelling, speech, language and arithmetic are 
considered to be the basic skill areas of the 



2. Pupil progress in basic sMll areas is best measured by daily w^rlc 
records and by standard diagnostic and ^testing. " 

3. A criterion measure is used as a measure when 

evaluating pupil progress in basic skill area?; 

4. Criterion measures lend themselves to evaluating pupil progress In 
basic skill . 

5. The best persons qualified to develop criterion measures for use in 
evaluating school curriculum programs are . 

0. Mark answers Yes or No by an X. 

YES NO 

1. Do the progress records cover a period of Instructional 

time In each intervention model? 

^ 2. Is it possible to determine the amount of progress made? 

3. Does this type monitoring device show the pupil's potential? 

4. Will this type of evaluation material help determine if the 

pupil 1s making adequate progress? 

5. Pupil progress records are not economical to devise. 
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Components of Accountability 
PROFICIENCY ASSESSMENT 



Performance Objective 1 

Proficiency requires that the student perform at the 100 percent level 
of accuracy on the following test over criterion measures for assessinq 
pupil progress In basic skill curriculum areas: 

A. Five Item True-False Test (Place circle around correct response.) 

3) f 1" It is essential to know the scores on daily work- for ID pupil 
programmi ng. 

(X) F 2. It is essential to evaluate the silent reading abilities of 
LD pupils. 

(X) F 3. The use of both achievement and diagnostic tests are essential 
in reading programming for LD pupils. 

T (?) 4. It is not essential to use the above approaches in programming 
for other areas of basic skills. 

Q) F 5. Written' expression is dependent on psychomotor skills. 

B. Five Item Matching Test (Place number in the blank before the correct 
matching statement.) 

1 . Standard 

2. Work Sample 

3. Positive Score 

4. Entry level 

5. Habilitation Profjrm 

5 T he curriculum designed for an individualized instructional program 
in basic skill areas. 

1 . A level of performance or production used to evaluate the performance 

of ID children. 

2 S aving of typical representative daily work sheets of individual 
pupils . 

3 S cores that show progress or give affirmative interpretation of data. 

^ T he level at which the pupil begins his program in each basic skill 
area. • 



I 
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i 

TEN j<,IT 12, Components of Accountability, Proficiency Assessment* Performance 
jnject'ive 1 

C. Five Short Answer Items (Write tH-- correct response for e^ch question.) 

1. Readinn, writing, spelling, soeech, language and --irithmetlc are 
considered to be the l)asic ':k111 areas of the curnculuni 



2. Pupil progress In basic skill areas is best measured by daily work 
records and by standard diagnostic and achievoirent testing. 

3. A criterion measure is used as a standa rd measure 

when evaluating pupil progress in basic skill "areas. 

4. Criterion meas-ures lend themselvfjs to yvaluatinn pupil pr.)qress in 
basic skill areas . 

5. The best per'^ons qualified to develop criterion measures for use in 
evaluating sc.iool curriculum programs are teache rs . 

D. flark answers Yes or No by an X. 



Do the progress records cover a period of instructional 
time in each intervention model? 

Is it possible to determine the amount of progress made? 

Does this type monitoring device show the pupil's potential? 

Will this type of evaluation material help determine if the 
pupil is making adequate progress? 

Pupil proqr'^:':'^. records ar«; not. f?c(Hion'ical to devise. 



YES NO 
X 



1. 

2. 
3. 
4. 



5. 
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Components of Accountabnity 
PROFICIENCY ASSESSMENT 
Performance Objective 2 

NAME _DATE •• 

The student must perform.,at a 90 percent level of proficiency on this 
test over program evaluation procedures for LD children. 

A. Five Item Short Answer Test (Write the correct response for each 
question. ) 

1. What are the number and types of personnel in the LD program? 

2. How many Instructional units were authorized for LD pupils? 



3. How many support personnel were authorized for the LD program? 

4. How many para professionals were used in the LD program? 



5. What was the average per pupil gain in achievement for the LD 
pupils in, the program? 

« 

ISL !i2. Questions (Mark answers Yes or No by an X^. ) 
YES NO 

1. Did the pupils have use of a psychological service program? 

2. Were programmed materials and technology eliminated from 

the program? 

3. Were adequate individual LD pupil planning arrangements 

included? 



% 



TEN KIT 12, ComponeMts of Accountability, Protlr.loncy Assessrnent, 
Performance Objective 2 

YES NO 

4. Did tht' program j!i«t1fy the amount of niuney expended? 

5. Did the program have an adverse effect on ID pupil proaress? 

6. Did the program havL- weak administrative support? 

7. Were the relationships between the spec1.i1 teachers and . 

regular classroom teachers in harmony? 

8. Did the LO tea.:her make ridequate progress during training? 

9. Were the roles of Barents clearly defined? 

10. Win the program have the capability to serve the total ' 

district as now structured? 

» 

11. Did the LD children in this program achieve at a signifi- 
cantly higher rate than they probably would have in the 
district's regular program? 



TEN KIT 12 

Components of Accountability 
PROFICIENCY ASSESSMENT 

Performance Objective 2 

The student must perform at a 90 percent level of proficiency on this 
test over program evaluation procedures for LO children. 

A. Five Item Short Answer Test (Write the correct response for each 
question. } 

1. What are the njmber and types of personnel in the LD program? 

16 total—14 teachers y 1 supervisor. 1 educdtional diagnostician 

2. How many instructional units were authorized for LD pupils? 

14 

3. How many support personnel were authorized for the LD program? 
2 

4. How many paraprofessionals were used in the LD program? 

8,, 

5. What was the average per pupil gain in achievement for the LD 
pupils in the program? 

8 months 

I§1 and No Questions (Mark answers Yes_ or No by an X. ) 
YES NO 

^ — 1- the pupils have use of a pfiychological service program? 

X_. 2. Were programrn^d materials .^n:! technolooy eliminated from 
the program? 

3. Were adequate individual LD pupil planning arrangements 

ncluded? 
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TEN KIT 12, Components of Acco!;ntab111 ty. Prof iciency Assessment. 
Performance Objectivs 2 

YES NO 

X 4. Did the program justify the amount of money expended? 

2[ 5. Did the program have an a-iverse ^ff(?ct on LO pupil progress? 

X 6. Did the program have weak administrative support? 

X 7. Were the relationships between the special teachers and 

regular classroom teachers in harmony? 

L-:. 8. Did the LD teacher make adequate progrtfss f'urinq training? 

X 9. Were the roles of parents clearly defined? 

^ 10. Will the program have the' capability to serve the total 

district as now structured? 

X 11. Did the LO children in this program achieve at a signifi- 

cantly higher rate than they probably would have in the 
district's regOlar classroom? 



ERIC 
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F 



Components of Accountability 

PROFICIENCY ASSESSMENT 

Performance Objective 3 

NAME DATE 



ERIC 



The student must attain 90 percent proficiency on this test. 
YES NO 

1. Is it possible to synthesize the results of a pupil staffing 

meeting into a curriculum? 

2. Can the curriculum plan for an individual pupil be put into 

written form and implemented in the school setting? 

3. Are the teaching techniques required the same for each 

LD pupil? 

4. Should the materials used In the habllitatlon program for 

an LD pupil lend themselves to scoring and analysis of errors? 

_ .. 5. Is the way an LD pupil learns important for curriculum planning? 

_ 6. Should reality training be part of any habllitatlon proqram 

for LD pupils? 

7. Is it possible to state the objectives of instruction so that 

it can be known when a program of habllitatlon Is completed? 

8. Will the teacher be in the best position of concerned 

professionals to know when the child changes? 

9. Will an LD pupil always make progress in a prescribed program? 

10. Will teachers be able to plan individual educational programs 

for LD pui^jls and implement them in the school setting? 
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Components of Acqountabil ity 

PROFICIENCY ASSESSMENF 

Performance Objective 3 

The .student must attain 90 percent profici-oncy on this test. 
YES NO 

X 1. Is it possible to synthesize results of a pupil staffing 

meeting into a curriculum? 

X 2. Can the curriculum plan for an individual pupil be put into 

written form and implemented in the school setting? 

_ J{_ 3. Are the teaching techniques required the same for each 
LD pupil? 

X 4. Should the materials used in the habilitation program for 

an ID pupil lend themselves to scoring and analysis of errors? 

X 5. Is the way an LD pupil learns Important for curriculum planning? 

X 6. Should reality training be part of any habilitation program 

for LD pupils? 

X 7. Is it possible to state the objectives of instruction so that 

it can be known when a program of habilitation is completed? 

X 8. Will the teacher be in the best position of concerned 

professionals to know when the child changes' 

9. Will dn LD Dupil dlway.; ir.fjk-:- progress in a prescribed program? 

X 10. Will teachers be able to plan individual educational programs 

for LD pupils and implement them in the school setting? 



ERIC 
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Components of Accountability 
PROFICIENCY ASSESSMENT 
Performance Objective 4 

Secure from the teacher sujJervisor the Psychoeducational Checklist 
Report form. Use the data given for an ID pupil and complete the report 
form, recommending placement for an ID pupil. You should attain the 
90 percent level of proficiency. 
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Components of Accountability 



PROFICIENCY ASSESSMENT 



Performance Objective 4 



The student desiring proficiency assessment over this objective 
should be given the Psychoeducational Checklist Report and the LD 
pupil data essential to completion of the pupil placement report. 

The teacher supervisor will compare a completed and recommended 
pupil placement report using the Psychoeducational Checklist Rep ort 
with the student's placement recommendations. ~TRe" student should 
attain the 90 percent level of proficiency for this objective. 



TEN KIT 12 

Components of Accountability 

PROFICIENCY ASSESSMENT 

Performance Objective 5 

NAME DATE 



The student must attain the 90 percent level of proficiency on the 
following test over the knowledge of the necessary information that 
should be collected in assessing progress for LD pupils: 

A. Ten Item True-False Test (Place circle around correct response.) 

T F 1. The teacher should keep a daily work sample for each curriculum 
area In the pupil's habllitation program. 

T F 2. The teacher should keep anecdotal records of the pupil's 
unusual behaviors and experiences. 

T F 3. The teacher should not have the results of the psychological 
and medical evaluations available as teaching tools for use 
In his room. 

T F 4. The teacher should give only a brief summary of the pupil's 
progress in letter grade form to parents; 

T F 5. The teacher should determine if the pupil has attained the 
objectives of instruction. 

T F 6. The teacher will need to keep accurate records of pupil - 
progress in basic skill areas for the purpose of scheduling 
the pupil into the best therapeutic treatment program. 

T F 7. The affective area of behavior such as the self-concept Is 
not Important in assessing pupil progress. 

T F 8. The teacher should know the potential and expected outcomes 
for all pupils before she can determine when habllitation is 
completed. 

T F 9. The teacher should use standardized and diagnostic tests In 
evaluation of pupil progress on a regular scheduled basis 
throughout the year. 

T F 10. The pupil's progress should be evaluated by the educational 
diagnostician rather than the teacher. 
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Objective 5 

B. Ten Item Matching Test on Assessing Pupil Progress (Place correct 
number of response in the blank beiPore the matching statement.) 

1. Social Adjustment 6. Pupil Profile 

2. Parent Conferences 7. Habllitatlon Status 

3. Parent Interviews 8. Self Concept 

4. Daily Work 9. Diagnostic Tests 

5. Wall Charts 10. Achievement Tests 

A standardized measure of pupil achievement in basic skill areas. 

The relationship between peers in the special classroom. 

A standardized measure that identifies specific types of errors in 

pupil academic performance. 

Counseling with parents. 

Vineland Social Maturity information. 

The pupil's evaluation of his own characteristics and behavior. 

The lessons assigned each pupil on a daily basis. 

The ability to pinpoint the exact location of the pupil in the 

treatment program. 

Publishing pupil accomplishments. 

Utilization of all information available to develop Individual 

pupil programs. 

C. Ten Item Short Answer Test (Write the correct response to each question.) 

1. -The gathering of data about a pupil for the purpose of developing an 

individualized therapeutic program of instruction is called . 

2. The assessment of a pupil's progress to determine his status in the 
habllitatlon of LD is called 



3. Reading progress is best determined by careful determination of status 
from use of and 



4. The pupil who sees himself as a non-reader will require counseling 
to Improve his before he will learn to read. 

5. A pupil's behavior is important in three areas-- 

psychomotor and affective to correctly determine his progress. 

6. The pupil will best profit from an 

curriculum prograni designed to meet his learning needs. 



TEN KIT 12, Components of Accountability. Proficiency Asse«5ment, 
Performance Objective 5 

7. The pupn Is considered to be habilitated when he has realized his ' 
^"11 and can function In the regular classroom. 

8. The pupil will need accurate records of progress In 

for best planning of an Individual 'Instruction if he Is unable to 
work long division. 

9. It is Important to make a fast and accurate way of keeping puoll 
records because of the ^involved in this activity. 

10. The materials assembled regarding the progress of pupils in a 

habilitation program should allow the committee to assess the pupil's 
progress for best pupil . 
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Components of Accountability 
PROFICIENCY ASSESSMENT 

Performance Objective 5 

The student must attain the 90 percent level of proficiency on the 
following test over the knowledge of the necess^^ry information that 
should be collected in assessing progress for LU pupils: 

A. Fen Item True-False Test (Place circle around correct response.) 

\^ F 1. The teacher should keep a daily work sample for each curriculum 
area in the pupil's habilitation program, 

F 2. The teacher should keep anecdotal records of the pupil's 
unusual behaviors and experiences. 

T (^3. The teacher should not have the results of the psychological 
and medical evaluations available as teaching tools fpr use 
in his room. 

»» 

T (F; 4. The teache** should give only a brief summary of the pupil's 
progress in letter grade form to parents. 

(Ty F 5. The teacher should determine if the pupil has attained the 
objectives of instruction. 

T F 6. The teacher will need to keep accurate records of pupil 

progress in basic skill areas for the purpose of scheduling 
the pupil into the best therapeutic treatment program. 

T "7. The affective aroa of behavior such as the self-concept is 

not important in I'^.sess ing pupil r'^()'^>'ess. 

. T F 8. The teacher should know th« potential and expected outcomes 
for all pupils before she can determine when habilitation is 
completed. 



(Jfy F 9. The teacher should use standardized and diagnostic tests in 
evaluation of pupil progress on a regular scheduled basis 
throughout the year. 

T (jj\0. The pupil's progress should be evdluated by the educational 
diagnostician rather than the teacher. 
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TEN KIT 12, Components of Accountability, Proficiency Assessment, 
Performance Objective 6 

B. Ten Ite^ Matching Test on Assessing Pupil Progress (Place correct 
number i^f response in the blank before the matching statement.) 

1. Social Adjustment 6. Pupil Profile 

2. Parent Conferences 7. Habllitatlon Status 

3. Parent Interviews 8. Self Concept 

4. Dally Work 9. Diagnostic Tests 

5. Wall Charts 10. Achievement Tests 

10 A standardized measure of pupil achievement in basic skill areas. 

L-The relationship between peers in the special classroom. 

9 A standardized measure that identifies specific types of errors in 
pupil academic performance. 

2 C ounseling with parents. 

3 V ineland Social Maturity Information. 

8 T he pupil's evaluation of his own characteristics and behavior. 

4 T he lessons assigned each pupil on a daily basis. 

7 The ability to pinpoint the exact location of the pupil In the 



treatment program. 

5 P ublishing pupil accomplishments. 

6 U tilization of al i information available to develop individual 
pupil programs. 

C. Ten Item Short Answer Test (Write the correct response to each question.) 

1. The gathering of data about a pupil for the purpose of developing an 
individualized therapeutic program of/ Instruction is called staffing . 

2. The assessment of a pupil's progress to determine his status in the 
habllitatlon of ID is called evaluation . 

3. Reading progress is best determined by careful determination of status 
from use of diagnostic and achievement tests . 

4. The pupil who sees himself as a non-reader will require counseling 
to improve his self-image b efore he will learn to read. 

5. A pupil's behavior is Important in three areas— cognitive , 

psychomotor and effective to correctly determine his progress. 

6. The pupil will best profit from an individual 

curriculum program designed to meet his learning needs. 
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TEN KIT 12, Components of Accountability, Proficiency /Assessment, 
Performance Objective 5 

7. The pupn Is considered to be habilitated when he has realized his 
full potential a..d can function 1n the regular classroom. 

8. The pupil will need accurate records of progress in arithmetic 

for best planning of an individual instruction If he is urable to — 
work long division. 

9. It Is important to make fast and accurate way nf keeping pupil 
records bece,use of the work ^involved in this activity. 

10. The materials assembled regarding the progress of pupils in a 

habilitation program should allow the committee to assess the pupil's 
progress for best pupil placement . 
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TEN KIT 12 

Components of Accountability 
PROFICIENCY ASSESSMENT 
Performance Objective 6 

NAME ^iJATE ^PUBLIC INVOLVED 



The student must attain 100 percent proficiency as evaluated on this 
standard checksheet for conveying Information about LD pupils. 



YES 



1. Old the teacher utilize a standard report form to surnnarize 
Information for parent cor^ferences? 

2. Does the teacher use a method of presenting Information In 
a form that Is readily understood by all publics concerned 
wUh the LD child? 

3. Will the teacher be able to use the same report forms for 
giving of Information about the LD pupil's progress to the 
pupil himself? 

4. Is the Information provided In a form that can be used in the 
LD pupil's permanent record folder? 

5. Is the Information appropriate for submission to the school 
administration for use In the program? 

6. Will It be possible from the report form used to pinpoint 
the pupil's present progress In his habllltatlon program? 

7. Will It be possible from the report form used to specify 

the pupil's specific habllltatlon needs before he has attained 
his potential? 

8. Are the records of LD pupils easily transcribed to the informa- 
t'on report form? 

9. Is the process of providing pupil information simple, complete 
and appropriate within the time the teacher has available? 

10. Do the report forms used for providing information about the 
LD child really communicate? 



ERIC 



